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CHAPTER I

INTROOUCTION

' Although great stridas have been made during
the past century toward the irradication of illiteracy
in the United States, the inability of many adults to
read and write is still a fact that is very much with
us. ' The percentage aof illiter=se =mults in the city
of St. Louis actually increased batween the 1550 and
1860 censuses,1 making the need for eFFagtive adul toy

basic education programs t:vere imminent.

Backaground

The Voluntary Improvement Program [VIPj is an
educational program in St. Louis, Missouri, for adults
who have less than a high school education. The students
are primarily adults who voluntarily devote two or four
hours each week to studying reading, mathematics, and
English under the instrQGtion of a tutor, for the pur-
pose.bF be%ﬁaring'themselves through educaiion. The
tutors are VOlunteérs, most ®f whom have no thaining or
experiéabe in the field of education, but who themselves

have completed high school and, for thes most part, have

‘1Census statistics, together with interbretations
thereof, may bes found in Appendix I, pp. S89-100.



Lat least begun education beyond high school. Although
a good humber of volunteers are teachers-=-on elementary,
secondary, or university level=-=few,; if any, have had
previous traihing or expehienca in the field of adult
basie education.l

The VIP center at St. Teﬁesa’s Church, located
in the heart of the "inner ¢ity," was one of sixteen
centers opmrating in the city of St. Louis during the
1988-1963 school year. As of May, 1969, it had an en-
" rollment of 4180 students, approximately thirty percent
of whom weFe unable to show that they could read beyond
a Third Grade level at the time of their enrollment.
The percentage of students assigned to literacy classes
was graater at St. Teresa’s than at other VIP centers.c
Dgglto the large enrcllment of illiterate persons at St.
iTeresé’s, éoncerted efforts to provide suitable learning
expeblences for these adults, and tn provide training for
tutors to enable them to deal with the students effective-

ly were sorely nesded.S3

1Characteristics of tutors of the students in-
valved in this study ars included in Appendlx I, pp. 117~
118.

aStatlstlcs in this regard are 1ncluded in Appen-
dix I, pp. 102- 103.

3A more complete description of the Voluntary
Improvement Program of St. Teresa’s VIP .is included in
Appendix I, pp. 101=120. - '
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Statement of the Problen

Approximately thirty percent of the gstuden<zs
enrolled in St. Tehesa’slVoluntaPy Improvement Praogram
duiring the 1968-18889 school year, were placed in licerscy
classes because of their inability to read beyond a Third
Grade level. Studenté in the program are tutored by vol-"
Q;tears, many of whom have no previous teacihing experi-

\,
"

ance oF:any kind with underprivileged, undereducated

adults. The purposaes of this study were to determine
1) characteristics of illiterate adults enrolled st St.
Teresa’s VIP, and 2) implications of these character-

istics for training volunteer tutors.

Hypotheses

Presumed characteristics of the students inclgde
the Fbllowing: All have limited literacy skills. Most
are Negro migrants from rural areas of Southern states.
They are highiy motivated, and seek opportunities for im-
proving thémselves. While some feceived little education
because of their families’ economic situations, others
wers products af inFerior‘educational establishments.
Most are urigkilled wérkehs and have low incomqs; Most
live, or have recently lived, im or near Cersus Tract
11~ of the city of St. Louis.?

Students expect their tutors to be sensitive to

'iAppendix I, pp. 78-120, contains a discussion
of the problems faced by groups possessing each of these
characteristics, from a statistical and historical per-
spective.
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their needs. Background iInformation that will provide
tutors with an understanding of the kinds of hardships
their students have endured, and the kinds of problems
they meet im their daily liveé, should therefore be an
integral part of the tutor-training program. ' Genersl
information such as that cormtained in Appendix I, as
well as specific inFoPmation rregarding each student’s
goals, background, and problems should be available to

tutorse.

Limitations .of the Study

This Eesearch iﬁveétigaées the characteristics
and educational needs of the illiteﬁate adults enrolled
in one school, St. Teresa’s VIF in St. Louis, Missouri,
during the 19688-18968 school ye=ar, and their implications
for training noh-pEoFessional, volunteer tutors. Since
recommendations for tutore- tralnlng are based on character-
istics of a specific group of studerts and are 1ntended
for a particular type of teacher, discretion should be

used in applying them to other literacy programs.

"Pafinition

- For this research, an illiterate adult is = per-
. san sikteeh or over, who is not attending elementary or
sécondar& school, and who is unable to score at least

' }

4.0 on a ‘standardized reading test.

TFurther discussion of "llllteracy" is lncluded
in Appendix I, pp. 79=-91.



CHAPTER II

REVIEW OF RBELATED LITERATURE

Hel=ted Articles of Opinion

Sevaral authors, most notably Chapman and
Echulz, VWallace, and Cass and Crabtreas, héve discussed
characteriétics and needs of undereducated adglts =nd
their.motives for attending basic education classes. |
fhe National Association of Public School Adult Educa-
tors and the United States OfFfice of Education have
alsc published handborks including a discussion of these
subjects.a in each of tha five books éitad, the purpose
of the discussion was to provide teachers with = back-
ground for undebsfanﬁing their adult students. This
seems to be one of the important premises accepted by

all leaders in the field of adult educationm: First of

1Byrcn E. Chapman and Louis Schulz, Teaching
Acults to Read (Galien, Michiganm: Allied Education
Council, 1885]), pp. 1-49; Mary C. Wallace, Literacy
Instiructor?’s Handbook (Chicago: Follett Publishing
Company, 1965], pp. 1-B6; Angelics W. Cass and Arthlur
P. Crabtrze, Adult Elementary Education [New York:
Noble and Noble Publ., Inc., 1965}, pp. 1-58.

ENat ional Association of Public School Adul<t
Educators, 2Adult Basic Education, A Guide for Teachers
a2nd Teacher=Trainzsrs (washingtom, D.C.: The Association,
"1966J; United States Office of Education, Curriculum
‘Guide to Adult Basic Education. Beginninmg Level (Washington,
U.C., tJ.S. Govt. Printing Office, 1866), pp. 1-95,

S



all, know your studcnts. The NAPSAE book says it in
these erlying the educational process, at =11
age 1- o Lhie need for teachers to Sw thelr stu-

dents—--their capacities, backgrounds, motivatioms, and
personal characteristics. Without such knowledge, even
the most competent teacher cannot expect to do a fully
effective job of teaching. For the teacher of under-
educated adults this knowledge is absolutely essential.

He must not only know, intellectuslly, what these people
are like and how they got that way--he must also be able
.to put h;mselF in their shoes, to understand and empathize

with their situations."1

The other réFarences state cr
imply similar attitudes toward the inmportance of knowing
and understanding the student.

The characteristics of undersducated adults
discussed in the books cited above are, however, largely
speculative. The authors, presumably, have drawn con-

. clqsions-b;sed on their own observations ana expesriencas

~with %dultjsfudents, or fram those of other teachers of

adult bési¢ education. They do not state their reasons
\ .

/
:
1 H

for drawing such conclusions about undereducated adults,
except that they, as authorities in this field, have

observed and concluded such. One would Ffimd it difficult,

1Natlonal Assoc;at;on of Public School Adult
Educators, op. cit., p. II-3.




even impossible, to dispute the =zuthority of any of
the authors mentioned. Al) of them are well-~known in
the field of adult : sic éducation. cach has had ex-~
tensive experience with undereduczated adults--~all have
contributed valuable information to the field--by teach-
ing, developing and directing programs, writing text-‘
books, giving speeches, training teachers, and writing
books and articles on teaching undereducated adults.
However, they have not done oFFic;al research or gath-
ered statistics from a.representativa sample, nor have
thgy defined the popuiation on which their concluSicns
are based.

For the most part, the authorities agﬁee on
ﬁhe general characteristics and meeds of underaducated
adults and the motives that prompt them to return to
school. But theres are some Points on which they do
not totally agree. For example, while some say that
functionally illiterate adults "lack'motivatioh" and
are "hoétile to éLthority," others describe them as
"eaéer tollearn" and "cooperative." Their difference
in opinion ié most likely due to the different popu-
lations with ﬁhich they have had experience. Age, sex,
occupation,'place of dwelling, and other.demographic
factors affect attitudes. So, it is necessary to define
! - i ’

Jﬁhé“gbqep onn which general conclusicns are based.

4
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Helated Rescarch

Little research has been done aléng these lines.
Howevar, there are a few pﬁojects that shoula be men-
tie as beéring soms.similarity to this one. B8rash’

C el motives of 30 to 35 year old adults 1] for
'dropping out of elementary or high school, and 2) For}
enrolling in a part-time evening schocl in Fresno,
California. He also used a questionnaire to discover
some.oF their other characteristics. 0Oobbs® compared
self-perceived educatiohai'needs of adults in a declin-
ing and a hén-declining neighborhood in Indianapolis.
His subjects were not necessarily enrocllees im am adult
school. Faafcea questiomned adult basic education stu-
dents in Modesto, California, to discover what gualities
they felt their teachers should have. The present study,
while more comprehenéiva than any of thesa three in the
information to be sought Froﬁ the subjects, is more

.limited in the population studied: it imcludes only

: : 1Fred B. Brash, Motives for Attendance =t
Evening Adult School by Former Day-School Drop-outs,
M.A. Thesis. . [(Fresno, California: Fresno State
College, 1964).

®R=lph C. Dobbs, "Self-Perceived Educational
Needs of Adults," Adult Education, XVI (Winter, 1986),
pp- 82-100 ., ' .

SFrank C. Pearce, Basic Education Teachers,
Seven Needed Jualities [(Modesto, California: Modestoe
Junior College, 1SB86). :
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stuggnts presently enrolled in‘literacy classes at
omne school in St. Louis, Missouri.

A comprehensive biece of research was conducted
by the Univeﬁsity of Missouri a2zt Columbia,; directed by

1 Thae purposs of the project was to

ward W. Heding.
develop reading materials with teacher'’s manuals for
‘adult.étudents on levels corresponding to clementary
grades ;né through six. Part of the Pesearqh involved
iﬁterviéwing and testing.adult students fFfor the purposs
of discovering their charactaeristics and meeds. Sube-
Jects were enrolled in several different kindé-oF pro-
grams in various cities and towns of Missouri and
Illirnois. In addition to information securad from the
students, opinions were sought from teachers, adminis-
trators, and authorities from nearly every state.

The population studied in the present research
is, of course, much more limited, as explainéd above.
Its purpose is to. obtain informatiom to be usied for
training teachers--volunteer non~professional tutors—-
while Heding’s research was done primarily for the
purpose of developing materials. Oata for this study

was obtained from the students only. No opinicns were

ocbtained from teachers or admiristrators; the program

.. "Heding, Howard W., et 2l., The Missouri Adult
Vocational-Literacy Materials Development Project
(Columbia: University of Missouri, 1S67).
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aé it was had been based largely upon their ideas. Such
© . programs should be more studenﬁ-centereq. Heding1 him-~
self justified hRis inclusion of interviews and testing
of students by saying that authorities, program direc-
tors, and others experienced in the field can provide
oinly limited familiarity with the nature of the iiliter-
ate adult population. At least some Ffirst~hand informa-
. tion from the students is absolutely essential. And

Chapman®

states that one of the things most needed in
the field of adult basic education is a clear definition

of objectives in which the student is the primary concern--

not the theory, not what the staff think he needs, not
materials. ' The real need is for well-trained teachers,

that is, teachers who are trained to know and understand

and respect their students as they ara.

=
A

)

!

i
)
'

\
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~

AiIbid., p. 12.

.aChahmah, op cit., pp. 25-28.

1



CHAPTEH ITI

DESIGN AND PROCEDURES

In this research, the specifiec group of persons
studied was the literacy class at St. Teresa’s Volun-
tary Improvement Program in St. Louis, Missouri, du;ing
the year‘beginning Sgptember, 1868, and ending August,

-

iééah,.A tbtal of seventy students attended class during
vthe lQBé-l?SS school year, or were registersd for summer
claéses}FLESSJ. There were five students who were to
begin attending class in the summer of 1969; <here wers
sixty-five who asttended at sbme time between September,
11988, and May, 1968. O0Of the sixty-five, forty-five
- were still attandiﬁg as of' May,. or planned to attend
during the suﬁmsr eFtéh'a period of absence; fourteen -
were not at?endihg at the time of the résearch, but
expressed a desire to return to class in the fall of
.1968 or as scon as possible after that; Fivé were not
attending and had mot expressed a desire to return;
one‘was deceased.

None oﬁithe studenté.in.Level I (literacy
classes) at St. Teresa’s had pbeviqusly demonstrated,

on a standardized test, that they could read beyond a

11
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Third Grade level. Students who had demomnstrated this

ability had been placed in morez advanced classes.

Interview of Students-

From the total of seventy p —~sona. forly-c.ght

- were interviewed~-those attending class as of May, 1869,
,and'thqge fagistered for summer classes (except two
men whoéFailed to keep several appointments made For
that pugpqéej. Before the interview each student was
told that he would be ssked a number of questions to
obtain inFonmation‘Foh a boﬁk that was being written
about St. Teresa’s VIP and the people whc attended
class there. He was told that his name would not be
written on the answer sheet, and that he didn’t have
to answer questioﬁs if he préFerred_ﬁot”to (see Appendix II,
pPp.123-131, th qﬁestionnéire'used.l

Each student was asked about his educational
background;-how‘Fah he went in'school, his reasons for
quitting or not.atfendiﬁg school, his age when he quit
-school, and the amount of formal aducatibn'attained by
other members of his family. He was also asked about
his reasons #or attanding adult classes, the kinds of
things he wanted to learﬁ, whather the adult school had
he;ped him, éhd how it had helped. He Qas giQen the
cppbrtunity tolcriticiZe,the school and the tutors, and

to make suggestions for improving the program. Answers
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to all of these cquestions wetre needed by the adminis-
trators and/or tutors to enzble them to plan the over-
all curriculum and individpal lessons tc su’ the o
of the studentz.

Some questions were agked regarding the child-
hood, th= Ffamily, the liying conditions, the employment
history, the income,.the places of residence, the Peasdns
for- maving.or for changing jobs, the age, and the health
of each student. Answers to such questions could reveal
needs of which the subject is unaware. It was expected
that the cumulation of information obtained by asking
these questions would lead to the existence or non-exise-
tence of generalizations and chsracteristics of members
of the grocoap. In regard to these personal questions,
special note was wmade of any resistence on tha part of
the sub jects to amswer them.

Questions regarding involvement in civic, church,
and sbcial organizations, concermn with current events,
and leisure time activities were asked in aorder to dis-
cover special talentszand interests of the students.

This informatiomn can prove helpful to the tutor in plan-
ning lessons and giving examples.

T addition ta the thormation-seeking Question-
naire usegfin the interview, a separate page [(ses Appendix

II, p. 131, swas used to determinme specific skills =nd
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knowledge of certain #acts. The sub ject was asked to
count mene: | look up a number in the telephone book, tell
time, write his name and address, and give the names of
the mayor, the'governor, and the ﬁre;ident.

Since the ABLE test did not include & section
on eorract usage, the interviewer made an effort to
observe the speech habits of those interviewed. Zach
sub ject was rated as "poor," "average,' or "good, "
depending upon how wall he spoke during the interview.
This evaluation was based not only updn how cotrrectly
the peréon used English grammar as he spoke, but also
upon other speech habits such as pronunciation and
enuncistion. An examinmation of how well the students

usedcapital letters and punctuation marks was secured

from their writing of their own mame and address.

Testing of Studeng§1

The Adult Basic Learning Examination (ABLE) is
a battery of tests designed to méasure the educational
achievement of adults who have not ncmpleted.formal
Eighth Grade educatiom. The content of the examination
is adult oriénted; however, it measures achievement as

low as First Grade. The Level I edition, which was

1Summar*ized and paraphrased from ABLE Handbook

Level I by Bjorn Karlsen, Richard Madden, and Eric F.
Gardner {(Chicago: Harcourt, Brace, and World, 1967).
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used for the present study, was designed for grade
levels one through fFour. |

The examination is made up of four tests:
vocabulary, reading, spelling, and arithmetic. Tre
total testing time is about two hours. All tests are
without time limits. On non-dictated teasts, the stu-
dentéhére bermitted ample tiﬁe to attempt all gquestions
that théy %re capaﬁle of amswering. Thus, the Adult
Basic Léégning’Examination is in all respects a power
test. .

ABLE is not a disgnostic test; however; it
does reveal the Pelative strengths and weaknesses of
each student among the four subjects tested. The
arithmetic test bsing divided iato two pérts, compL! -
tation and problem solving, weakness o strength iﬁ
one of these two areas may show itself. Results yiéld,
a grade equivalent scoré in each of the four subjects,
the composite arithmetic score being>a result of com-
bining those of the two arithmetic subtests.

The underaducated édﬁlt’s auditory vocabulary
is typically‘greaﬁer than his speaking on»written
vecsbularies. For: this reason the entire vocabulary
test is dictated; the student need ﬁot read a single

word. The ABLE vocabulary test consists of Fifty mul-

tiple-choice items in which the studemt'listens'to
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sentences with three alternatives ¢iver For the last
word in each seﬁtence. For each item he must choose the
correct word and Fill in one of three spacés in the test
booklet~~the ome corresponcding to the corrcct word.

The reading ted;, which consists of Ffifty-one
items,; determines how well the student can understand
the meznings of sentences and paragraphs he reads.

The vocabulary load is Iight s0 as to avoid having
another vocabulary test. The sthent hespondé by,
selecting one oF three choices fFor = miésing word or
phrase. The ABLE format aoes'not require shifting from
thie ﬁiddle of a paragraph to a line below and back %o
the paragraph; éll options are given on a separate line
‘withih the narrat;Ve.

ABLE measures spelling ability by means of a
dictaticn—type test of thirty items. The examiner
pronounces each word, uses it in a sentence, and re-
peats the word; thé student writes the word in his
test<booklét.' The words in thae list are representa-
tive of the types of hords adults use in written com-
'mgnicatiéh:ahd sample the most common rules of phonetic

* “,'s’.p'e"l Ling. ‘
Thé arithmetic test has two parts. Part A
CComputatlonJ containg twenty-seven problems invalving

_operations with whole numbers. The student works the
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problems in the test booklet. Part B (Problem Solving)
is & twenty item test of practical épplication of theséa-
processes., It uses a multiple-choice fFormat in which
the examiner reads thé problem and the student chooseé
one of thae five answers given in his test booklet.

The content of the ABLE tests is designed +o
measure the knowledges and ski;ls usually taught in
literaby classés. Items in a3ll subjects pheseht situa;
tioﬁs and usas language.relevent to the expehieNCes of
the undereducated adult.

_Té standardize the Adult Basic Learning Examina-
tion, Level I, researchers employed approximately 1000
children per grade in Grades Two thiough Five, drawn
from four school systems in four states. The systems
were selected to provide a wide range of ability, but

. with = ﬁreponderance of pupils below average in acadgmic
achievement. The pupils werea given boﬁh the Stanford
Achievement Test and the Adult Basic Learning Examina-
tion. OCata from thasé tests ware used to develop the
grade sdore conversions for ABLE. So, the adult’s
ghéde equivaient reveals,; rnot that he functions at that
grade level necessarily, but that he scored the same as
a child who functions at thst ievel according to SAT
would scoré on ABLE. The adult’s total learning environ—'

ment is not as structured or formselized as that of the




school child; therofore, regardless of his low scores
on achievemznt tests, he-ﬁay daily use information,
séill?, ard techniquaé far beyond thosé known to the
alementéhy%school child. This possibility, QP‘PFDba—
bility, buét be kept in mind when interpreting the
results 6F'the examination.

Reasons for choosing the Adult Basic Learning
Examination as a tocl in this research are sumﬁarized
here:

1. 1Its content ig adult-oriented,

2. It measures achievement as law as the First
Grade level.

3. It'adequately measures the vocabulary and
arithmetic praoblem solving ability of the
student without requiring him tao read.

4. Its format is attractive and esasy to follow.

S. It tests most of the subjects emphasized in
literacy classes at St. Teresa’s,

E. The tests are not timed, and are not lengthy.
They test ability without a time Factar.

7. It is standardized and results are expressed
as grade equivalents; thus, it can reveal
- weak and strong subjects of the student.
In connection with this research, the Adult
Basic Learning Examination, Level I, was administered
to the fifty students during the month of May, 1969.

The test was administered to groups of three to five

students at a time, or to larger groups wi®.: one



istant to the examiner for each two to three students.

as

0

The students toobk the test in three sittings.

[}

Studenrnt Becords

cach stwdent who has attended class hag two
folders. < i34 for the tutor to record the material
covered curing each class period and to comment on the
student’s progress aﬁd abllity. - Any physical, emo-
tional or mental difficulties of the student may be
made note of in this folder. The second Folder.is kept
in the office file, but is available to the tutors. All
standahdizedltests and other important tests, attendance
ré;bhds, régistration‘Foﬁms, and important abservations

v
made by ‘tutors are kept in.this fFolder. It is. from

P
“this sec%né Folder that additional information on each
student was obtained Forrthis research,

For the fFifty students who were tested and

- interviewed, only the number of hours of instruction
and the length of tims the .student had been attending
class at.St. Taresa’s,.together with former test scores
by which the student was placed dQPing the past year
were cbtained Fﬁom the stuaent’s folder, although an
occasional tutoh’s remark proved helpful in inter-
_pheting daﬁ;ldn certain students.

’ For those who were not imterviewed and tested,

some additionsl information was taken from the office
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Folder: student’s ags, grade completed, place of birth,
address, gnd reasons for not attending or For discon-
tinuing adult classes. All of this information is im-

cluded inm most of the students’? records.




CHARTER IV

FAESENTATION OF DATA

i H

3Dafa used in exploring the problem of this
thesis wera tqéan from three sources: the student
interview, the Adult Basic Learning Examination, and
student records. For some characteristics two sets
of information are given: " 1) data including only
students who were interviewed (information taken from
interviews]; 2) qﬁta including students who were not
intefviewad, as well as those who were (information on
thosé not interviswed taken from student hacords].
Sinqe two of the Fifty students attending class at the
time of the intgr?iaw (both were men in their early
thirties] were not ihterviewed, some otherwise known
information about them was added, as indicated, to

interview data when this information was considered

significant.

" Demographic Characteristics

This section treats of the race, sex, age,
residence, marital gtatus, and fFamily size of the
students.

Race.--All students were Negroes.

c1
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Sex.-=Generally, there were about twice as many women

enrolled in classes as men. Seventeen of the forty-
eilght persons interviewed were men, and the two perscns
who were attending class at the time, but were not in-
terviewed, wer . men. .Thihty-eight percent of those
gftending class ét the time of tme interview, then,
were meﬁ, %nd sixty—~-two percent were women. Of the
eﬁtire éro;p of seventy students who had attended at
somna timé"satween September, 1988, and June, 1969,

thirty-one percent were men and sixty-nine percent

werre womene.

Age of students.--Ages of étudents ranged from sixteen

to eighty-Ffive witﬁ a median age of FiFty. Over seveﬁty;
Five percent of the seventy studemnts who attended class'
during the l1S68-19688 school year were at least Foﬁty
years of age. Ages of men and women who were atténding
‘at the time of the interview =are shown in Table 1.

Ages’ of men and women who attended at some time during

the 1958-1969 school year are shown in Table 2.

Place of birth and/or childhood.--Most of the students

said they ghéw up in one locality, but some said thét
they lived in different places. For example, one was
borm in Chicago, but went to Miséissippi a8t the age aof
ten to live with her granngther; another was born in

Mississippi, but lived in southern Missouri (the Boot
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TASLE 1

0

AGES OF MALE ANG FEMALE STUDENTS
CATTENBING AT TIME OF INTERVIE

Age Groups Men vomen Total
16-19 0 2 2
20-29 1 1 2
30-39 3(+2)=2 3 6{+21%
40-49 5 7 lz
50-59 5 13 18
£0-89 2 3 B
70~783 1 2 3
Total 17(+2)% 31 s8(+2)8

Aen not interviewed.

TABLE 2

AGES OF ALL STUDENTS WHO ATTENDBED
DURING 1968-186S SCHOOL YEAR

Age Group Men Woman Total
16-19 W 3 3
20-29 1 3 4
30-32 5 5 10
40-48 5 10 1ls
5053 5 16 21
60-6¢2 4q 7 11
70=79 1 3 4
80-85 0 1 1
Tétal 22 48 70

Heell] during most of her school years; two said they
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were born in the South, but lived with relatives in
Chicz=go 6r St. Louis part of the timg. Forty of the
Forty-eight persons irterviewed weres born and raised
inm hura; areas; five spent their childhood im urban
ares=:;, and three spent-some Time in their childchood
in b=th rural and urban areas. Those who lived in an
urbam setting during childhood, spert it either im

St. Louis, Chicago, or Memphis. For thoée who moved
during childhood, the states wheres they went té school
or where they were living at the =ge bF'twelye were

used in the tabulation of home states in Table 3.

‘TABLE 3

HOME STATES OF STUOENTS
INTERVIEWED

o ==

States Students

Mississippi 2
Migsouri
Arkansas
Tennessee
Louisianag
Alsbama

HFbADNDODOO

Parentless children.--Although those interviewed ware
not asked if or when their parents diéd, a number of
students mentioned that they had lost one or both

parents as children. Five said their mothers had died,
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six said their'FathePs kRed died, and Five said they had
lost boéh parents before the age of sixteen. In =ddi-
tion to fhis loss of parents, three others said they
were raised by someone other than their parents. There
may Hhave been more students whose parents died or who
lived with other pérsons during childhood, since stu-
dents were not asked ébcutlthis directly.
Siblings.--~Those interviewed had an average of six
siblings. Only two had no brothers and sisters, and

ons had as many as twenty. (See Table 4).

TABLE 4

. 8IBLINGS OF STUDENTS

Siblings | Students

o-2 e
S=-5 17
6-8 11
S-10 7
11-20 4

Children.--0f the forty-one who wetre married at the

time of the interview,.or who had been married; ths
average rmumber of chi;dren was two. One unmarried
girl had one child, and another was pregaant when.

~intehviewad.' Table 5 shows the number of éhiidren

the studenté had.
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TABLE S

CHILDREN OF MABAIED STUBENTS

Children Students .
0=-2 29
3-5 8
B5-8 3
S9-10 3

Marital status.--0f the forty-one persons interviewed
who had ever married, twernty-Ffour mahﬁied only oncs,

and at least three remarried after the death of their
First spouses. Marital states of thé students af the

time of the interview are shown in Table 8.

TABLE 6

‘MARITAL STATES OF STUDENTS

Stata Students
E 5 | 'm“\ 2 Single 7
] l - . - -
\ | | Married {fFirst ) 14
i | | Re—married G
{ [ | Divarced or
“./ | separated 1z
Widowed , Q

Residence in St. Louis.-=Three of the students were

born in the St. Louis aﬁea. Over two-thirds of those
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born elsewhere, came to St. Louis during the 1940°s =nd
185075, It was during these two decades that St. Louis?
Negho population increased so greatly [see Appendix I,
page 98, Table 29)]. Table 7 shows in what year studshts

not born in the St. Louis area moved to St. Louis.

TABLE 7

DECADEZ STUDENTS MOVED TO ST. LOUIS -

Yaar Came to

St. Louils Students

1810-19193
1820-~-1829
1930-19389
1840-1842
1950~-19593
1860~1969

-
POODOA

According to the interviews and/or student
records, about two-thirds of the seventy students lived
in Census fract 11-E or near (within approximafely ona
mile of) Tract.11-E.l "Near Tract 11-E' is the area
bounded by Natural Bridge Avenue on thes north,; New-
stead Avenue on the west, Delmar Boulevard'ﬁn the south,

-~ agg Twentiéth Street bn the east (see Map, Appendix 11,
jpildaeaﬂ éThase in the "West End"™ lived in the ares
bounded‘#ygNewstead on the east, Natural Eridge on the.

| o
‘north, thﬁ}City Limits on the west, and Forest Park on
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the south. Those who lived in the "North Side'" lived
morth of Naturél Bridge and Salisbury Avernues within the
City Limits. "Dcwntown".is east of Twentiéth Street,
south of Salisbury, and north of Lafayette.

Although only thirty-one of the students inteb-

Viewed lived in or near Tract ll-5 at the time of the

inteerew,ethirty-eight, or z@bout eighty percent, had
lived i% that area at some time since 18980, the year of
the lasf}CEnsus. All of the eleven students who were
still in the program as of May, 1S69, and who began
attending classes dﬁring the First year of VIP's
exiétence at St. Teressa’s, lived in the neighborhood
(im or mear Tract 1ll-E) at the time they began attend-

ing (see Tabls 8)J.

TABLE B8

AHREAS OF CITY IN WHICH STUDENTS RESIDED

Ares ' Students All
: Interviewed Studants

Tract 11-E

13
Near Tract ll1-E 18 )
West Sidse 7 11
North Side 7 S
Downtown 1 2
St. Louis County 2 2
Illinois 0 1
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More than half of the students interviewed had
lived at the same address for more than Ffive years.
One-third had lived in tihe same place for ten y=ars or -

more (see Table 9).

TASLE 9

LENGTH OF RESIDENCE AT ADORESS
AT TIME OF INTERVIEW

Time Students
lLess thanm 1 year c
1-5 years 18
5-10 yearsg 15
l1-15 vears 8
16-20 years 7

Living Conditions, Interests and Activities,
and Other Characteristics

Household and Aegidents.--Nineteen of the Forty-eight

persons iqterviewed‘lived'in houses or two-family flats
owned by their Ffamilies. Nearly all of the others
lived in two- or four-family flats, which they rented.
Three lived in hooming'houses, and one lived in a'high
rise apahtm;nt building for Senior Citizems.

Househplds had from one to eight rooms, the
average size being four rooms.. There were from one to
ten persaons living in ezch home. The average family

size was three persaons, but only eleven family dwellings




of the forty-eight contairmed more than three persons.
Nine haousenolds had less tinan one room per persch. All
o these had some childrén, but since ages of children
were not obtained, it was difficult to say whethsr the
homes were overcrowded; at least Ffive seemed to be,
Judging from the information at hand.

About one-third of +those inteﬁvieﬁed expressed
dissatisfaction with their homes. Reasons given were:
crowded conditions, noisy or inconsiderate Nneighbors,
building in poor condition, bad neighborhood, break-ins.
One person sa;d, "I make myself satisfied." Cna person

sald she would prefer to own her home.

Employment and Income.-~-There were no unemployed members
of the labor Force in thié group. OF the eight house-
wives, four did some part-time work such ss babysitting,
selling cosmetics, and sewing; however, they did not

work regular hours on these jobs. .Table 10 shows the

TABLE 10

EMPLOYMENT . STATUS

Hork Status' | Men Women

Working Full Time 15 15

Working Part Time O 3

Aetired or Dissbled e 4

S Housewivas 0 8
Fooe ;

}
-

Y
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»emplqyﬁeht status of the studeﬁts who were interviewed.
 E£cluding the six women «who did nursing or
domeatic.work in private homes (by its nature this
kind of work is frequently not steady, nor is one
usually employed‘by‘only one person on s tull-time
basis) and the one young woman enralled in a job
training program {(Neighborhood Youth Corps), over haiF
of those employcd had worked for the same company for

at least ten years [(see Table 11).

TABLE 14

‘TIME STUDENTS WORKEQ FOR EMPLOYESR

Y ears Menmn Wémen
0-=-4 3 4-
5-9 3 1
10 or more S 12}

Two-thihds:oF the employed women in the'group
.were performing services such as nursing, cleaning,
cooking, and waiting 5n tables. Most of the others
werea WOrkiné im a Faetory or laundry. One was enrolled
in the Neighborhood Youth Corps for job training. ([(See
Table 12). | -

Dne-ﬁhiﬁd of the men were working iﬁ Factories;

and others were employed in a variety of types of jobs.




Four of the men had additional part-time Jjobs at which

they were working sixteen to twenty hours per week.

TABLE 1@

TYPES OF J0BBS HELD BY WOMEN STULOENTS

Jobg Students
Nursing : 2
Comestic or Hotel bdaid 7
Kitchen YWork or vWaitress 2
Factory or Lsundry 4
Stock Girl 1
NYC 1 :

Table 13 shows the kinds of jobs at which male students

were working.

TABLE 13

TYPES OF JOBS HELD BY MALE STUDENTS

- Jobs " Students

Factory

Custodiasl

Clerical

Shipping or Warehouse
Canstruction and Labor
Truck DOriver

Ll VR VIR AV €Y I )

O -~
/
\ o :
4 ;

kS ﬁ3sévEnal of the women seemed to wish they bhad easier

. ' In general, the men liked their jobs, but

\

[




VOrK. The Peﬁark made by one woman, "It’s a living,®
seemed to be the general sttitude of the women toward
their work, particularl& those doing aomestic work.
Most of the working men were making between
two and three dollars an hour, but over ohne-third éF
them were making from $3.00 to.$5.08 per hour. The .
highest salary made by any of the women, on the other

hand, was $2.02 per hour (see Table 44].

TABLE 14

.| HOUALY SALARIES OF MALE AND
3 FEMALE STUDENTS

Salary . Men Women

Less than $2/hRr.

2 13
$2 to $2.88/hr. 7 2
$3 to $£3.89/hr. 4 8]
$4 to $4.99/hr. 1 8]
1 o

$5 to $5.99/hr.

Other séuhces,oF income included Social Secur-
ity, disability and old age assistance, Aid to Dependent
Children, aﬁd pénsion. Some were dependent upon‘incoma.
éarﬁed by paéents,'husbands, or other members of their
families. The éeven bersons who were retired of dig-
abled were receiving checks ranging from $75 to $182

Per month. Their average income was about $118 per
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manth. 'Oné youﬁg woman was receiving &332 per month,
Aid to depéndent Children for her one child. She was
umable télwork because of a physical condition, =nd
was dependent on her parents, One other woman said
she had been receiving AOC Ffor her twe children, buz
had recently secured a Job and her aliotment would be
discontinued.

Transportation.«-0f those who were working, nearly

one-half drove their own cars to work, nearly half tcok
a bus or a cab, one walked to work,; and two rode with
someone elge.

In all, over one-half of the students came to
school inlcars-4FiFteén driving their own cars snd ten
riding with someone else. Thirteen said that ﬁhey
walked to school, and ﬁen came by bus or by cab.

Cf the tweﬁty Eersons who could drive, six
said they received their Missouri driver’s licenses
before a written test was required; six took the written
tast orally;'eigﬁt were able to pass the written test,
but some said they had diFFiculty with it, or had to
re~take the fest. Five studehts sald they.woula like
to learn to drive.

Health;—-Six of the forty~-sight students consiaehed
themselves in poor health; the others felt they had

average or better than average health. Those who wers

3



< sickly;isuffered from old age, overwork, heart comdi-
tions, of internal organic difficulties; they sseméd
tao have édéquate medical care.

Five of the students ssid they had difficulty
reading because of paoor eyésight and-inadequaté glasses.
One FiFty—year-old woman said that her doctor told her
there was nothing he could do for her eyes--that she had
the eyes of a ninety-yesr-old woman. |
Economy.--The students were asked if they had ever put
money in the bank. Thihty—FouE had had money in a
savings cccount at‘some time,.while only twelve had
evar had monéy iﬁ a checking account.

When asked if they thought they had ever been
cheated in a'business deal, thirty-three said they
werre not aware of having been cheated, although some
saild they probably were and didn’t.know it. OF those
who mentﬁ:ned‘instances of having been cheatea, the
interviewer suspected that their belief that they had
been cheated was due, iﬁ some caées, to.a lack of
understandlng on the student’s part, of the manner in
which 1ntehest is charged on time paymnents and loans,
and service charges ére.added to charge asccounts. lScme
examples were obviously errors on monrnthly sﬁatements

by local furniture and department stores. Some students

Q felt they had been given incorresct change or incorrect
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amounts when cashing checks. 0One student said he had.
bought a house that, he discovered later, had termites.
He consulted a lawyer and was not obliged to complete
payment on the house. Tw§ persohs said they bought
articles FEom door-to-dobr éalasmen: one bought
_magazines.without gnaerstanding the terms, and a sew-
ing machine which she never received from a company
that could not be traced; the other boughﬁ a furnace,
and upon learning that she had been deceived, hired a
lawyer who solved thsa matter saﬁiaFactnrily.

Other Interestgiand activities.--Mdst of the students

seemad interaested in current events: Thirty-nihe said
they watched (or listened to} the news regulaﬁly; seven
. said they sométimes did; énly-twﬁ said that they watched
rarely or never. Whan asked abouf their ngorite TV
programs, six students said they particularly like to
listén to the news or to sPeeches by the president;
Fcurlathers said they didn’t Watch much television,

but did watch‘thé news regularly.

Dé the forty-six studénts who were old enough
to vote, forty were registered at the time of the inter-
view; three séid they were not.rsgigtered because they
had movéd Eecent;y; three had never registered to vote.
Thirty-six of the Forty‘atudents who.weha registered q}

the_time of the last presidentisl aleétion‘voted‘in that



election (November, 1S83). Thke others did rmnot vote
becauée they were out of town, ill, or busy.

The students were asked if they had visited
certain places of inteéest in St. Louis: the zgo, the
planetarium, the Gateway Arch, the art museum, Shaw’s
Garden, the Jewel Box, the opera, the puSlic library.
Nearly =all had been to thg Zzo00; sixty percent.had
visited at least one of the other attractions listed.

When asked what they dia in their spare time,
five said they had no spare.time. The most popular
activities among the others were, in this order:

l._ Goiﬁg to church or ﬁeading thé Bible
2. BReading or gtudying "

3. Sewing, cooking, working in the garden or
vard, and other home chores.

- Some students'likg to participate in or watch spérts
(Fishing, horse racing, baseballl), wafch television,
or just relax. 0Others mesttiomed singimg and playing
the plano,gmaking an& Figing things, and talking or

Y

vis i Q [
l
i
i

i
i
!
N,Ft of the students belonged to some. church,

T

and many were active or very interested in their churches,
some serving as ministers, ushers, choir members, or
discussion leaders. Denominations represented were as

in Table 15.



TABLE 195 .

AELIGIOUS DENOMINATIONS OF STUDENTS

Qenomination Students
Saptist , =4c]
Cther Protestant ‘ 10
Catholic 2
Denomination mot Soecified 3
None 7

Twelve of the students belomged to or did
volunteer work For at least one organization other than
.church=-related crganizat;ons. Among the groups represen-
ted were PTA, Salvation Army, Hezd Start, Urban League,

and various kinds of social clubs.

:rﬂ  Educational Background of St ts
1 and Thelir Families

o Y

Tormal %duzation received during chithood.~—Ail o the
.Ezudent;\f%tehviewad.said they attended at least some
schoal. Many said they only attendedc three months of
The year, or whenever the Qaather was mot too bad for
hem to wallic-to school. ‘Nimety percent of them lived
i the rural Scuth as.chilahemu seversal made.comménts-
=bout conditions under which they studied at schcﬁl:
teen~age girls és teachers, one teacher for all grades,

ot enough textbooks, many living long distances from
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school, most having td miss school to work in the Fieids
or to help st home. Five of the forty-eight students
sald they completed Eighth Grade; tﬁirty-two did not
go beyond Fifth Grade. From the descriptions of the
schools attended by three of the .students, it was
assgmed that they attended "special schools;" all
three of these étudents seemed, Jjudging from their
reactions to quésticns and the manner .in which they
answered questions quring the interview, to have
serious learning disabilities. On the basis of stu-
—
dents’ statements, the average grade completed by the

students was sbout Grade Four Csae}Table 1853,

TABLE 16

GRADES COMPLETED BY STUDENTS INTERVIEWED,
AND B8Y ALL STUDENTS

Grade Completed Students ) All
Interviewed Students
l or Less - 10 11
2=3 ' 12 A 17
4-5 ‘ R 3= | 18
65~7 " . : (= 10
8 o , 3 7.
Special School 3 ' 3

More thanm half of  the students interviewed were

o Fourteen to sixteen years of age when they stopped

ERIC
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attending school, but many were younger., One was
wwenty-one and in the FiFth Grade when he gquit. ' The
average age st which the students quit school was
Tourteen.

Reasons for quitting school or for poor atﬁen-
dénca at school, as givern by the students, are given in
Tébla 17. Sﬁme students gave two or more reasons for

rnot attenting school.

TABLE 47

STUDENTS? REASONS FOR WUITTING SCHOOL

Reasons Students

Had to 'work

Had to help a2t hom=

Pregnant or married

Digstance

Age

Parent or Guardiasn Did Not
Send Them

Poverty or Sickrness

Lack of Imterest

n

oo oo n

Education of other members of students?’? families,--

Five students said their mothers could not read and
write, and six said their fathers could not. Five said
their mothers had at least some high school; seven

said their fathers had; one father was a minister and.
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had gone to college. Statistics on this poimt are
incomplete, however. Many students did not remember
their parents or did ot know hRow much education their
parents had had.

Four students had some siblings who attended

college; eleven others had some who fFinished high

school; sixteen others had same who Ffinished Eighth

Grade. The remaining seventeen persons interviewed

- saild that all ofF Zheir brothers snd sisters had less

than Eighth Grade education; however, two of these had
no siblings. Thirty—FDuP of the forty-eight studernts
had at least one sibling who did not complete elemen-
tary school; there were twelve sfudenfs, all of whose
siblings cﬁmpleted Eighth Grade or mofe. Some mentioned
that the girls in their Familiés had more education

than the boys;‘the younger children had more than the
oider children. |

'UF:the‘twentyfaight persons who had children

o% fheiq o&n, seven had some'cﬁildren who had not started
school gk éehe still in school. Four had some'childheﬁ
who wentkﬁé collégel - Eight saidlthat all of their
childhen, except those still in schooi, haa compléted
high school, and six said some of theirlchildren had

completed high school. Sixteen had children who did

not complete high school; five of these had childreh who

i did not complete Eighth Grade.
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Adult education,--At the time of the interview, four

students were just beginning class at St..Teresa’s,

six had bemn sttending For less than one year, ten

for at least one year (12 to 23 morths), sevénteen For
twe veatrs Cé4 to 35 momthsl, =md eleven for three years
(36 to 45 months). Hours of instruction varied from O
to 386. On the average, studentg Had been attending
classes at St. Tereéa’s for Twenty-six months-and had
received 145 hours of instruection,

Smwenteen of the studemts had previously at-
tended aﬁﬂﬁt basid edumaminn:niassés; fourteen had
attended miight classes offered by the public schools,
two had been enrolled in the Comcentrated Employment
Program (CEP), in which they attended classes Forty
hours per week for sevemsi.mammha; onE‘Had some school-
ing while:.in the army, and two had tEansFeEred to St.
ferasé’sﬁanm other VIP centeEns.

Goalgs, Attitudes, Motives, and
Desires of Students

Studsnts? reasons For attemding adult basic education

classes.~--The students were asked several questions for

the purpose of .determining their reasons for attending

class, the kinds'oF things they wanted to learn and/or

'?elt they needed to learn, and.their,Feelinga about

the effeaectiveness of the program. ,Quqations‘deaigned_

to obtain this information were: -
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l. Has coming to VIP helped you? IF ves, how?
If ma, why not?

2. How long do you plan to atterns ciasses at
St., Teresal’gs?

3. iwhét do you like most about tie =chool?

4. bFfthe things you have learned =5 St. Teresa's,
what has helped you the most?

5. Is there anything vou would likée =o study or
learn that you have not lesrrmess 1 ~ St, Teresa’s?

S. What made you decide to attemdg . ==
7. Vhat things are you most imtEres=—ed in learning?

8. Is there anything you do not lixe about the
school or the tutors?

8. 1Is -there anything sbout the =cmael that you
think should be changed?

10. What should a teacher be like=

1l1. Arg.you able to épend time stuciwizmg at home?

12. Vhen you miss class, what is wempe=Tly the reason?

In answering these questions, .= =tudents

were not as specific as-the researcher 5= hoped. Some-~
times'interview qQuestions were re-words or additional
duestions ere-asked in an effort to di=cover parti-
cular "daily life" areas in which the students needed
help; howeveF, without '"putting words im xtheir mouths,"
it was difficult to dbtain answers of thizm kind from

the students. There are three possible explanations

for this lack of specification: 1) the questions were

not worded properly, 2] the students lacks=d facility in
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interpreting guestions and/or in expressing themselves
precisely, 3] the students did not have specific reasons
for attending class, but were attending classes prin-
cipally for self-satisfaction. There is some evidence

of the truth of all three of these possibilities.

For example, the question, "What should a teacher
be like?" was originally worded, "What gualities do you
think a teacher should have?" However, after asking

the question +this way of the first few students inter-
viewed, and having to he-wérd the guestion because they
did mot know the meanihg of the word 'qualities,'" the
wording of tﬁe question was changed. Some students did
lmot know what to answer to; "What should a teacher be
like?" sao “What I<.1.nd oF_per‘sﬂor} should = teacher ba?"

was often added by the interviewer. In answering this
Guestion, a‘number of students said "I like my teachear,"
or "Like you.ﬁ~ Since these statements do not Pealiy
answer the question(s), the students were then asked,
"Hhat is it that youllike_about yours teacher?' This
usually brought mention of some quality that the student
Fel£ impahtaht Foh,a’teécheh; however, the original
question was actually changéd to sémethiﬁg different.
Tﬁese difficulties phevéiled throughout the interviews:

keeping questions simple enough for students to under-

7@( stand, and getting precise answors From the students.-
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In attempting to disccveb the students! Feel-

ings about what should be imcluded in the curriculum,
a wide variety of comments were obtaimed. Some students,
of course; gave more than one answer. In the students?
réharks, there was generally more emphasis on the aca-
demic subject matter itself than omn how the matter would
help them in their daily lives. t least half of the
students mentioned one of the following as areas of
interest or reasons for aﬁtending class:

l1. To learn, or to get a better educaticn.‘

2. To learn to read better.

Many of the students did not say why they needed a

better education or to read better-~--they "jusﬁ wanted

it."™ Some tyéica; comments were: YI want to learn
-anything I can leafn,” "It’s an opportunity I heth
had,” "I just want to know more,"” "I don’t want to
die dumb," "I wanf-to be somebody,! and GYcu don?t

outgrow your need for learning.”
Uther aﬁeas of interest of more than thirty
pércent oF.the sﬁudents were:
.l. Counting and figuring

2. Correct speech, meeting and conversing- —
with people

3. Vriting skills--handwriting, spelling,
grammar., i ' '

1mﬁ;\7e$ to thirty percent of the students menticned

\ (23 . - . .
v

one of qFQEFollowing:

1 .
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1. I want to be more independent--not have to
depend on others to do things for me

2. I would like to get a high school diplqma.

3. I can think, concentrate, remember, under-.
stand things better simce I started going
to school.

4. I am interested in learning things that will
help me on my job or to get a bettar job.

S. Learning helps me fesl better ébout myselF;
| In general, the answers giventq "What Qould'
you like torlsarné" and "How has attehding classes Helped
you?" were substantiglly the same. when.asked if there
werea any}ﬁhihgs they would like %o learn that they had
not been taughkt at St. Teresa’s, most ‘had ‘No answer.
The only things mentioned by more than one person were
speaking énd grammar. This would indicate that more
emphasis should be placed on these subjects. Generally,:
students Felﬁ.that the program was meeting their needs.
Some of the spascific things that individual
students said they wanted to learn were: Negro histohy,
the Bible, typing, how ﬁo uéeua dictionary, complating
application Formé, fractions, writing letters, counting
monay a;d buying, current sQants, reaaing the newspaper;
driving a car. Some students wanted to be able to help
their children and read to them, to learn some‘spacific
.joh skills [quated to nursing and Qlérical_work],‘and

Q fo read and speak better o they aould.participate bestter
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at church. Some students said they had received help
in some of these arcas. | |

Vihen asked what they liked most about the_schocl
(some gave more thamn one answer), fifteen percent seid
they liked learning Céome‘speciFied reading, math, or
wﬁiting], twenfy-seven percent said they liked the
people because thay wers all so friendly, and twenty-
nine percent said the kindness and patience of the tutors.
A Few oﬁhgr miscellaneous answers wers given regarding

time énd_Length of classes.

iTHe most important qualities the students
wanted théir teachers to have are, in this order:
l. Nice, kind, understanding, Friendly.

2. Patient; take time - and pains with you.

3. Be able to teach, explain things, and help
you learn. . -

4. Be hérd on on>and make ydu wairk.

Some cocmments regarding teachers were: “"They
shouldn?t laugh at your mistakes,'" "“"They should en~
courage you and assure you oF-Friehdship,"_"They éhould
. not expect.ﬁore than the student can do," and "A teachér
shoﬁld be Eind,'but striét——like a mother."

The stﬁdents were asked if there was ahything they
didn3p like about the‘school, or iFlthey had any sugges-

tioms for improving it. Over seventy percent had nothing
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_ N ‘
to say in this regard; they liked everything just as

it was.a A;Few remarks were made, however: "I don’t
like to cﬁange tutors." "When you get a new tutaor,
they go over the same material again. "I would like
to have oﬁe tutor all to myself." '"Some of the lessons
are too easy--I1 call it kindergarten work." "Sometimes
tutors don’t come." VI would like to attend class mofa
often." "X would‘like to read some different books."
"Some tutoré taik liké to children." "Tq@chers should be
patient when you have a hard time learning." "I would
like to come to class during the day." "I prefer oldeF
teaéhers or Sisters." |

Neafly all the students said they would continue
to attend classes at St. Teresa’s "as long as it’s here"
or "as long as I can.m

Of the Forty-Fer students interviewed who had
been.attending class at St. Teresa’s before May, 1968,
twenty~-two rarely missed qlasé and four others had been
ill for a period of seveﬁél weeks during the scﬁool year
-but attended regularly other@ise. Fourteen students
had "Fair"”aftendance records showing abserice from class
sbout twenty percent of the time. Four could be classed
as "very irregular;" missing class more tﬁan tﬁenty-FiVe
percent of the fime. Even those with poar attendance

records seemed anxious to continue going to school and

‘_enjdyedzattending}
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Reasons given for non-attendance at class

1. Sickness

2. To work overtime or because of irregular
work schedules

S. Family problems, such as illress or death
in the family, no babysitter, or ro trans-
portation
4. Uther activities (mostly church).
About twenty percent of the students said they
had no time to study at home. Others spent varying amounts
of time from "every evening' to "sometimes." Some stu-
dents said they took their books to work with them and

studied id between.
. N !

MptivestD} some other major'decisions in liVeé of
studenté.thF the Fortyueight persons interviewed, six
weré'eitﬁér pborn in St. Louis or movea there with their
parents'when they were children. The principal reasons
why most of the others moved to St. Louis were: to join
relatives theré, té get better jaobs and getlaway from
Farming Chardnwork with low payJl, to.get away from thé
couhtry-and:goAtd the city for ' .tter living conditions.
Nearly all the %ﬁudents interviewed gave one or moré of
these reasons, BThreeAalso‘said they wahted better édu—
cational-Qpﬁbrtﬁnities'For‘their children. . Some symmaé—
"izeé all of thesa'gspiratibns by say;ng'thay.wanted Vg

Q ‘ i better life."'
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The students had been living in their homes
for an averagé of more than five years. They were
askaed why they decided to move Frﬁm their last home to
their present home. Three said they had been in their
homes since they moved to St. Louis; twenty-three
_Cnearly half] said they moved because they wanted to
live in a better neighborhood, or becéuse they wanted s
better or larger homé; ten moved becéuse they wanted to
bﬁy 3 home; eight weré forcad to mave beéauSe their homes
Co were éoid énd/or torn down For urban renewzal; three
moved wﬁen?they got married; three gave other reasons.
ﬁoét students who'were'working at the tihe af
the interview had been working for the same employer
for at least ten years. .When asked why fhey qdit their
last job, most of them gave one of four reasons: nature
of work (too strenuous or uninterestingl, better pay,:
laid off, or moved.

Abilities of Students According
+tao Previous Test Scores

According to placement test SCQHes and achieve~
ment test scBres recorded in the_students’ Folders,_the
average Peading'sccré for students attending class as
oF‘May,‘lSBQ,'was l.é; the average matheméticé score
was 2.6, For @il students who had attended at some time
betwean September, 1968, and June, 1868, the average

\‘1 - ) ) .o ’ .
FRIC reading score was 2.4, and the average mathematics

Full Tt Provided by ERIC.
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score was 2.8. In geﬁeral, the mathematics ability 5F

the students, according to test scores, was slightly

higher than their reading ability. BReading scores

indicated ability up to a Third Grade lsvel; mathematics

scores indicated abllity up to a Sixth Grade level.
Table 18 shows the distribution of reading

scores. The reading scores for the entire group of

TABLE 18

UJISTRIBUTION OF READING SCORES

. Students All
Grade Level Attending Students

1 20 26

2 16 20

3 14 24

students were generally higher than the scores for the
- students who were attending as ﬁF May, 13683. Table 19
shows the distribution of mathematics scaores. These’
scores were not significantly higher for the overall
group, as were the reading scores.
Abilities of Students As Shown by Results

of Standardized Achievement Test
Given in May, 1988

The scores of the Ffifty students who took the

Adult Basic Learning Examination ranmged from below 1.5
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.TABLE 49

DISTRIBUTION OF MATHEMATICS SCORES

Students All
Grade Level Attending . Students

1 7 1z
2 14 18
3 14 18
4 10 15
5 = 5
B8 o 1

on each test to 5.0, which is the ceiling of the test.

The mean gcore of each test was as fFollows:

Test 1: Vocsbulary 3.79
Test 2: Reading : 3.61
Test 3: Spelling 2.35
Test 4A: Arithmetic Computation 3.55
Test 4B: Arithmetic Problem Solving 4.04
Test 4: Arithmetic, Total 3.78

According to these scores, the student;, in general,
0

were considetrably wesker iq spelling than in other

subjects. The highest mean score was in aritkmetic

problem solving.

Generally, the students scored higher in the
arithmetic tests thanm in the language-related tests.
The mean vocabulary test'score was higher than thé
mean ahithmetic computation score; but not signifi-

cantly. Keeping in mind that neither the vocabulary

test nor the problem solving test required ability to



read or write, and that the problems dealt with monéy
and other bractical_questions that could be snswered
with little paper work, one'could say that these two
tests were tests of éaneral knowledge that could be
learned simply by performing daily activities. The othei-
three tésts, however, tested "book kﬁowledge"-~ability
to read, Qpell, and figure. OFf the nine stﬁdents who
~scored 1.0 in reading, four scored above 4.0 in arith-
metic prablem solving, and three scored above 3.0 in
vocabulaﬁy. The students, then, scored higher on tests
of general knbwledge than on tests of book knowledge.

B An unexpected result of the administration of
VEeadEhgtésts was the fact that nearly one-half of the
'studéntg éested obtained a score of 4.0 or above. Since
none oF}tgeée students had ever achieved above 3.8 on
any standardized reading test administered to them at
St. Teresa'’s, reasons for the high results of the ABLE
reading test were sought. |

| Most studants_hadlnot taken standardized tests
during the year preceding the ABLE testfl The students,
then, cauldfﬁ&je bfcgfessad from below 4.0 to above this
level during tHe past vear.

| However, whan %hg ABLE scores of five newlstu?,
 dents;'ﬁH6 had.no instruction since their last test, were

compared to their placement test scores, two of these
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scored 6.0 on the ABLE‘test, but beloﬁ Third Grade level
on the placement test. The othervthree students scored
about the same on both tests, but all of these scored
below 1.5 on both tests.

Reasons for the high scores wera then sought
from the naturse QF tHe tests administered. .Perhaps
the ABLE test yields higher scores than the other tests
because of the standardization procedures and/or because
the other tests taken by these studéhts had time limits
and the ABLE test did not. This last fact-~that stu-
denﬁs couid spend as much time on the ABLE test as thay
wished-~seemed to be a prime contﬁibuting Factor of the
results of thé test.

Since, st St. Teresa's, the students are placed
%ﬁ classes according‘to_theiﬁ Eeading scores, the
V,FiFty'gtuaents were divided into five groups according

'

'to‘thai% AFLE reading scores (see Table 20). The mean
-vocabulép;, aritﬁmetic, and spelling scores for each
group were computed for the purpase of compéhing these
scores for the five groups. The table shows that both
the vocabulary and the spelling scores are higher for
those who had higher reading scores than for those who
scored low on the reading test, while‘the“ahiﬁhmetic
scores are ﬁeaﬁly as high for those who scored 1.0 'in

t

reading as For;thasé who scored 6.0, Since the ABLE
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arithmetic test requiresd no reading, the reading abllity

of the student did mot affFfect his arithmetic score.
TABLE 20
MEAN ABLE GRADE SCORES
A Mean Scores
Aeading | Mean No.
Groups Score Read. Stud.
Aange | Score Vocab. | Arith.| Spell.
A 6.0 5.00 la 4.82 2,93 s .58
3 4.0-5,81| 4.62 ] 3.77 4,12 2.50
c 2.0=3.9| 2.71 10 4,02 3.74 1.88
0 l1.1-1.9] 1.20 7 2.34 3.44 l.51
= 1.0 1.00 9 2.49 3.57 ! l.11
i
J 1]

Although the ABLE vocabulsry zand reading tests
involved entirely different skills, the better readers
clearly knew more word meanings om the test than those
who could read very litfle or not st all. Those who
read below 2.0 scored ﬁoticeably lower "than those Qho
scored 2.0 or better, thevméan vocabulary score for
the faormer. (groups 0O and Ej beimng 2.42, and for the i
latter (graoups A, B, and C) 4.40.

Since persons who‘aEe unable to read camnot be,
expactéd to do well on a spelling test, the real con-
cern in this area was for those who could read but not g
spell. Students who scored 2.0 or above in reading

obtained spelling scores noticeably lower tham their

O
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reading scckes. While the mean reading score for
these groups (A, B, and C) was 4.793, thuir mezn spell-
ing score was only 2.85, nearly two grades loﬁer.
One of the most freguent spelling errors among
the twenty-~three students who scored 2.0 or better on
" the spelling test occurred in words with the endings
dor gd and s« Tivere were fFive sueh words om the
test: 'Ylived,™ "“worked,' "Qahted," "jumps," and "says."

Table 21 lists the five words, the number of students

TABLE 21

ERRORS IN SPELLING WORDS WITH ENDINGS

| I
Words ‘Correct No Ending “rong Root
: cnding
Lived 12 8 2 1
Worked 8 10 4 D
Wanted 11 3] 3 LS
Jumps 11 B 1l 35
Says 8 2 B 7

who spelled aach-coErectly, the number who spelled the
root corﬁé&fiy“BGETIéFt off the ending, the number who
added = diFFéhent ending to the word, and the number who
made a mistake in spelling the root word. Nearly two-
thirds of the‘eﬁrcrélmade in these Five words by students

wha scored. 2.0 or bestter om the spelling test, involved

; =

e N

——— oy i o

e



endings rather than root words. Examsies of misspellings

thzst occurred in the test are: Hlive™ ¢ "living" fFor
“"lived;" "work'" ar "worker" for "workeZ;" "wanting® For
“warnted; " Yjerp” ar " jumping" for "jumps . asad Yeay' or

Jgaig™ for "says.

‘Farty-seven of the Ffifty students tested had a
composite arithmetic score of 2.5 or ubs=; however,
seveR stored below 2.5 in computatics =~¢ there were
Fiwe scores below 2.5 in problem solving. For the most

part, the two arithmetic scores for <gch person _were

fNearly the sames LF the nineteen woge two scores

differed by more than one year, thirteen had the higher
score in problem solving. Gf the seven whose two scores
differed by more than two years, six had the higher score
in probleq solving.

Om the arithmetis compuxaticm test there were
amight pgrofismns in addition, seven ¥n subtraction, eight
in multiplication, and four in diwdston, all in whole
numbers. Table 22 shows the numbs=—mf stuﬂénts who
correctly Qorked seventy perceht:df;the prroblems in-
volvihg eachioperatiSh, the number who did thirty to
sixty-nine perﬁent cortrectly, and tha numhs~ who got
less than thirty percent right. The table shaws that

wgile most  students could add and many could subtract,

7 s H
N 1

uﬁePQ”Fe# céuld mulfiply, and even fewsr could divide.

e
;
[

——
e
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The test reguired students to look at the sign beside

7

cach préblém and perform the correct operation; hence,
scme studénts may have been éble to work more problems,
but did Hot recognilze the signs., This difficulty is
reflected in the large number.of students Cninéteen)
‘who =added the multiplication problems. It is impossible
to Tell from the test whether or not these students

could multiply.

TABLE 22

STUDENTS?® ABILITY TO PERFOARM ARITHMETIC
OPERATIONS WITH WHOLE NUMBERS

. FPercent of Problems Correct
Operation
_70 or More ;i 30-59 Less than 30
Addition 31 13 ) 6
Subtraction 16 19 21
Multiplication 3 - 8 40
Bivision . a2 2 a7

Some Specific Skills and Abilities?

Needed by Illiterate Adults

Telling time.-~-0Ouring the interview, the students were

asked to tell the . time on three clocks which showed

respectively: three-~thirty, ten Minutes to eight, and

1The form used for this part of the interview
can be found in Appendix II, p. 131.
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elevenytwenty-two. OF the forty-eight students, forty-
Ffive reéd;the tihe correctly on tne first two clocks:
n;neteeh rezd it correctly on the third dlock, and
twernty others read the third one within Five minutes

off the correct time. Some students who reasd times
éorrectly héd to study'thg clocks for a few seconds
before giving the time. Students were rated '"good,"
Yfair," or Y"poorY at telling time, according to whethe§
they gave three, two, or less than'two corirect answers.
Eightean'students were rafed "good," twenty=-Ffive 'fair,"
and five fpoﬁr.”

Counting money.--The students were asked to count $2.27

in change. Thirty-six counted it correctly, but most
tock more than one minuﬁe to do it. Neably all students
grouped the change in amounts of 25¢. Those who had
difficulty seemed to encounter it with the final nickels
and pennieé they counted. Students who could not count
thislaﬁount correctly wera then asked to count $1.22.
Nine of the twelve who were asked to do this, did it
correctly. The remaining three were asked to count 35¢,
and all did%it correctly.

Use of telephone directory.--The students were givenm the

name and address of a person listed in the St. Louis
White Pages Directory, and were asked to find his number

in the book. Fourtean students Found it. Most of these
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had little difficulty findinmg the last name, but seemed
to have no gystem forr firnding the Ffirst name; they

seemed to have located the particular name "by luck.”

Knowledge of prominent;persons.—-GF the forty-eight stu-~
dents, forty-two could give the name cf the presidenf
of the United States, thirty-nine knew the name of the
mayor of St. Louis, and twenty-six named the governor
of Missouri,

Writing name and acdress.-~Sach student was asked to

write (or print) his name and address. Thirty-seven
students wrote their names and addresses legibly and
spelled all_wbrds correctly; three others wrote them
legibly but misspelled at least one word (city and/or
streetl]. OFf ﬁhe remaining eight students, three could
not write Eheir name, four could write their street,
one could write his city, none could write their state,
and two could write their zip code.

Of the forty students who could write the in-
formation legibly, eight did‘not know their zip code,
thirty-nine punctuated fhe inforqatio:n iﬁcorhectly
{most of them omitted all punctuation mast], and
thirty méde‘mistakes in capitalization. None of the
students wrote the information entjrely-ccrrect, com-

plete, and with correct punctuation and capitalization.




Same additional cobservations, --0F %he Forty—-four stu-
den%s who had begun attending classes, minetzen said
theg had learnecd to Qrite their name =nd/or address,
or could do it better, as a result of instruction re-
ceived at St. Teresa’s. Ten students. said they had
learned to count money better.

OF the eight students who could not write their
names and sddresses legibly, six scored between 1.0
and 1.4 on the ABLE Peading.test. The othet two
scored 5.0 on the reading test; one scored 5.0 and
one 6.0 oh the vocabulary test; but neither scored
sbove l.i on the spelling test.

Miscellaneous Facts. Characteristics,
and Attitudes

dF tHe rorty-eight students interviewed, twenty-
five said they heard of the program through another
student. GSeven, all of whom enroclled during the first
year VIP wés at Stﬁ Teresa’s, said someone from the
church came to their home and to;d them about it; two
heard from a church by sohe other means. Nine heard
From television, radio, the newspaper, a poster, or a
leaflet. Five heard from public agencies, such as =
Gateway Center or the'MissQuri State Employment Service.

In general, those interviewed Felt that young

people today should get as much education as they can--



comblete high school, and go on to college if possible.

+

Six students seened to have serious le%rning
difficulties. No test or faormal means of determining
IQ was used, but thesé_pe;sons possessed many of the
¢hahactebistic5 freguently cited as characteristics of
H 1 | .

slow learners. The following are among the character-

istiecs that were obgerved in these students by the
interviewer, that indicated learning difficulties:
1. Short attention and interest span

2. Limited imaginstion and limited creative
thinking

3. Slow reaction time

[ Gullability, submissiveness

-

S. Inability to do abstract thinking, to handle
symbols, to evaluate results, to fForesee
consedquences of zcts

8. Failure to transfer ideas, to extend besyond
local point of view in time and place, to
retain interest if results are deferred or
imtangible ' ‘

7. Low levels of initimtive, vocabulary, persis-
tence, concentration, reasoning, defining,
discriminating, analyzing '

B. Easily confused

Noné of these six students had ever married, although

only one was under the zge of twenty. Two were over

thirty years of age.

Twillard Abraham, The Slow Learner (New York: The
Center fFor Applied Aesearch in Education, Inc. 1864), p. 18.
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OF the ninmeteen living students {(one was de-
ceased) who had attended class =t some Time during the
1986:-19GS school year and were not attending as of May,
1869,>Four had éiven no indication that they wished to
return to St. Teresa’s: one was ill, one had maoved
and could nat be contacted, and orne sald she wanted +to

‘be in & more advanced class so she could get = high
schocl diploma. (She had completed Ninth Grade, but
read on a_ThiPd Grade level according to.hér placement
test.] The fourth student gave no reason For guitting.

Of the other'FiFteen, ali of whom had expressed
some desire to return, six were ill; th 2e had no trans-
portation, twg'ﬁad Family problems, and four gave no
reascri, |

The interviewer made an effort to cbserve stu-
‘dents? reluctance to'answ5P~questions. vhen they were
told, bchre‘fhe intervieﬁ, that they . did not have to
answer guestions if they preferred not to, several said
they would answer any questions because thay knew the
peéple at the school wanted to helh them. Nearly A2ll
showed =a wiliingneés to cooperate in answering any
Guestions they could. Thras students, howeveb, did
hesitate ob refuse to answer guestions sbout their age,

two about their money, and one about bis childhood.
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CRAFER V

N
SUM@AH% AND CONCLUSIDNS: RECOMMENDAT IONS FOR
TﬁAINING VOLUNTEER TUTORS AT ST. TERESA'’S
- VOLUNTARY IMPROVEMENT PROGRAM
It is not the intention of this'beseérch to
outline a complete training program for the volunteer
tuﬁors at St. Teresa’s. However, this chapter will
attempt to point out important idess and conclusions
{drawn from the 6rganized dataj to give tutors in-_.
Formétion and ingight that will sid them inm under-
standing the students they teach.
During the interviews, the students showed
grest enthusiasm For leahning. Tuﬁors should be able
to satisfy this'enthusiasm~by helping.tﬁe_student

learn the things he really wants and/or needs. to learn.

For this reason, a tutor training program must be con-

sidered an essential part of the Voluntary Improvémeﬁt
Frogram. Tupors'must be given suFFicieht instruction
and inFohmaticn'to meet the needs andfexpectafions of
their students. .

The Four areas that are probably the most im-

portant for the tutors to know about are:

84
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l. "The background of the students~-past and
;present living conditions, znd the amount
and kind of education the student has had

2. What the student knows or can do well, and
what he does not know or does poorly

3. Uhat kinds 4f things the student heeds‘and/
or wants to learm in view of his present
state in life and occupation

4. How to teach-~-techniques, methods, materials..

A "Typical Student! in St. Teresa’s -
VIFP Literacy Classes

Cne of the most important things for a tutor to

keep in mind is that no two students are alike in all.

respects. Each student is unique in his background,

ability, and aspirations. Strictly speaking, the
"typical student" described here is not a real person.
She is an imaginsry individuzal who has the character-

igtics possessed by the majority, or the oreastest ‘

Aumber, of students. The teacher trainer should warn

tutors against generalizing or assuming that statements’

made in régahd to the "typical student" are true of aevery

- student. The following is merely -a brief, non-technical

)

way of giving the tutor = generai idea of the kind of

student he is likely to be teaching at $t. Teresa’s.

The "typical student'w-let us call her Mrs. T. S,—--

is a FiFty;yegh-bld Negro woman. She has been married

h:once, and lives with her husband an~ = grandchild in a

IText Provided by ERIC
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four-room flat nmot far from St. Teresa’s. She works
as a domestic in a private home two days each week,
from which she sarns $l12 per day plus cérFare. Shé
rides a bus to work, but walks to school. Her husband
works, and earns enough money s$~that‘they can live
comfortably and eat well, but they can afford few
luxuries. Théy héVe lived at their present éddrsss for
seven years, but would like ﬁo move to a better neigh-
borhood ;nd buy their own home. They have_some honay.
in a savings account but no checking account, so all
bills must be paid in cash or byvmoney_qrdar.' Her
husband owns a car which he drives to work, and‘sha
would like to learn to drive.

Mrs., T.S. was born and raised in rural Mis-
sissippi. She had'six brothers aﬁd sisters, sand her
Family was very poor. 'Her mother coulénread and write
a little, but her father had no education. They lived
quite far From school and ﬁhé cHildren'wére unable to
attend when the weather was baa. She and her older
brqtheﬁsrandlsisters'worked on a farm saveral‘manthé
-oF'téa yéar té increase the family income, so they
attended.school only five months of the year. The
school had only one hébm! and there were not ernough

textbooks, so children in the same family had to share

books. « There were Few visual aids and supplies, and
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four-room flat rmot far Ffrom St. Teresa's. She Works
as a domestic in a private home two days each week,
from which she earns 512 per day plus carfare. She
rides é.bus to worlk, but walks to school. Her hkusband
vorks, and carns énough money éa that they can live
comFbrtably and eat well, but they can afford few
luxuries. They have lived at their present address for
seven yéars, but would like to move to a better neigh-
borhood and buy their own home. They have some money
S in = saviﬁgs account but no checking account, so all
bills,szt be paia in cash or by money order. Her
husband 5wn3 a car which he drives to work, and. she
wottld like to learn to drive. ‘

Mrs. T.S. was born and raiéed in rural Mis-
sissippi. She had six brothérs‘aﬁd sisters, and her
family was Qery poor. Her mother could resd and‘write
a little, but her father had no educaticn. They lived
quite far Ffom scﬁocl andlthé children were unable to
attend when the weather was bad. éhe and her older
brothers and sisters worked on a farm seveha;'months
of the ysaﬁ‘#o increase the family income, so they
attended-school énly Fi;e months of the year. The
.school hzazd only onse Eoom, and there were not enough
textbooks, so childreﬁ in‘the same family had to share

books. ' There were few visual aids =nd supplies, and
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the teacher bad less thah a high—school education.
dhen she was in the Fourth Grade and Fourteen years
old, she had to quit schdol.to work because of illness
in her Family. .

She moﬁed'?o St. Louis with her husband and two
young children in 18348, just after Viorld War II. Saome
of her husband’s friends and Pela;ives who had movad.
there durimg the war haﬁ told him of the job bppohtunities
and‘Eatter living conditions theref Her husband went
ahead, got a jobAand place for them to live, then sent
for her and the children. In St. Louis, both of hér
children were able to attena hiéh school, and one
received s dipldma. She was disappcinted-that both
her children did npﬁ.graduate.

Mrs. T.S. has average health and wears glasses
foi~ reading and can see clearly Qith thEm."SEe is =&
Baptist, attends church reguiarly, a&nd is active in'
church activities. EShe is interested in current events:
watches‘the news hegulariy and votes in elecitions, but
does hétvalways understand the issues. She has been to
the =zoo and £E§ opera, but hasn’t seen other historical,
éducational, oé entehtainment attractions in the city.
She likes to read the Bible and her schodl books, and

SeW.




GE

Mrs. T.S. can read material written on = Third
cé fourth Grade leVél, but is very slow. She speaks
poor English, but speaks clearly'enogéh to make heréelF
understood. She frecquently leaves endingé of ff words,
and does not understand the meanings of suffixes. Her
wrriting skillslare poor:  she is poor in epelling,
punctuaﬁion,:and capitalizatiaon. 'She.can add, subtract,
and multiply Fairly well, but confuses the operational
signs. éhg can téll time and count mohey, but does both
sioﬁl;;\-sbe can write her name and address legibly,
but cmiés éapital letters and punctuation mahké.A She
has no é%p;hent learning &iFFiculties. |

Mrs. T.S. leafned about the adult sChoql.at
St. fehesé’s From a'Friend two years ago. She attends
class twice each week and is absent about once every
three weeks, either bacausé-oF sickness_cr because she
has to work ovehtime. She enjoys the people she megts
at school and is very appreciative oFrwhat her tutoré
have dong For her. She i; anxiousftc learn anything she
can, and especially wants to learn. to read bétter FQH"
her own éeiFéSatisfactioh; She‘stﬁdies at home oﬁ days
when she doesn’t have to work and isn’t too busy with

other things; She imtends to continue going to school

as long as she can.
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Some Examples of ""Non-Typical' Students
It would be impdssible to discuss every charac-
teristic, attitude; and agpiration of every student who
attends St. Teresa’s_iitebacy classes. Those posseséed
by many students ‘have been suﬁmarized in the descrip-

tion of the Ytypical student." However, it is impor-

tant for tutors to realize the wide .. riety of back-

grounds aqd types of persons who attend class. Very
Faw.statements could be made that would be true o? a1l
students invcl;ed in this research other than thé most
general: All lived in the St. Louis area, zll wers
Negroes Chowever,‘there hacd been White_étudents'en—‘
rolled pﬁevious to lSBS,lénd could be .maore in the
fFuturel, all were attending class by tHeiP dwn choice,
and all haq some desire to learn. Almast any other
statement fhat might be made about the group onld.have
some exceptions or would have to be qualified in some
way. Also, in'the Fufure, Nnew students will be added
to the group, and these persons may differ in their
attiﬁﬁdes, backgrounds, and needs. .

In oFder to demonstrate the divérsity.oF
individuals inm the group, and ﬁo prepaﬁe the tutors
for "specigl" problems they mzy meet, some individuals

who differ frem tha "typical stucent'" are described

here. This is, by no means, intendsd to be an exbhaustive
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discussion oF possible characteristics of students, but
is an attempt to give the tutor some insight to ﬁhe
kindsroF problems he may encounter in tutoring =t St.
Teresa’s.

El == Ml s A

Miss A is a sixteen-year-old girl who quit
school at the age of twelve after spending three years
in Third Grade. She was unable to asttenmd school regu-
larly becsuse she had to work on the Farm chopping
cotton, and help at home with herbyouhgar brothers and
sisters. SHe is unable to read and write. .
s ghe was born in MlsFlS”lppl and lived there

:3wf'duringumo t of her childhood; but lived with helatLVBg
in.Chiéégo§EOP about three years. At the age of Four-
teen, sh;"ieFt home and went to St. Louis locking for =
jcb.r She was unable to find work because of her age
and education, but heard about the Nelghborhood Youth
‘Ccrps CNYCJ, which she JOlan in order to gst job train-
ing. Krnowing that she needed more education, she decided
to attend adQlt_eyening.school at St. Teresa’s.

Miss' A is mow pregnant with her first child.
She ' is receiving special tﬁaining For expectant mothers
in NYC. Ghe is willing to work and wants to learn, bﬁt
is a~sloﬁ-iearner._ vIP tutohs may be able to help Miss A

O
ljkﬂhecome a useFul member of society. She ssid she needed

Aruitoxt provided by Eic:
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ol

an educatiorn =0 she could get = job, know how to do
things for her'self, and not have to depend ol other
people.

2 ~= Mr. B

Mr. B is twenty-Five'years old and seems to
have serious learning diFFiculties.-lHe lives with his
mother and his brothers and sisters, and recceives =
monthly-disability>check of $81.10 becsuse he is
considered '"umzsble to work.' Nevertheless, Mr., 38 is
determined to work. He has applied for many jobs, but
has been unazble to stick with any job For mo;e-than 2

rfew weelks, Mr. B says he wants to work and earn his
F>)u/own iiying, but does not want to do labor. This is why
he is Qoiﬁg to schoel. He has attended St. Teresa’s

i ‘
\ !

VIP forocne y=ar, rarely missing a class.

#S - R‘Ji"ﬂ - C

Mr; C is sixty=-two years old, owns his own home,
ig é widower, and works as a deputy clerk in'the central.
file room of the Civil Coﬁrts Building. He attended: ABE
classes at one off the public schools beFore beglnnlng
at St. Teresa’® s, whcre he has been g01ng Fcr Ffour years.

| Mr.:C can read and figure gquite well (scored
6.0 in heading and 5.0 in arithmetic orn the ABLE tésf],

but SPEllu very poorly, does mot write his address

[R&C:orrectly, and. wrltes is name llleglbly.
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Mrs. O atﬁended school in a small town in the
Southn until she was eight years old. She was s good
student and loved school. Then her mother Pe;married
and they moved to thas country. At the country échool
the teacher (an Eighth Grade girl) told her she was
too little to be so smart, and gave her a Sirst Grade
reader. Because there was no challenge, Mrs. O became
disinterested and quit school.

Mrs. O is sevehty—three vears old and l%ves im
a Senior Citizens?’ Building, which is part of a govern-
ment project. She does volunteer work fFor the Salvgm
tion Ahmy and the Dlsabled Vet erans, and is active in
her church. She ig a good conversatlonallst and very
ocutgoing.

#HE5 —= MPrs. E.

Mrs.vE-is a seventy-five-year-old widow. She
_bégan attending VIP in December of 18988 to refresh her
mind on what she had learned in school as a child.
When she bégan, she gould read quite well, but Ffound
taking ﬁestséand working éxerciseé-diFFicult. 'Shé

cons stentlj scored low on tests. After six months of

attendlng, she scored 8.0 on all parts of the ABLE




Mr. F is thirty-three years old; is married,
and nas Foqr young bhildren; He is making payments on
a house in St. Loﬁis County. He works as a spot welder
at tne Chevirolet Plant and has an income of more than
$8000 per year. Yet, as a child, Mr, F did not go
beyonc First Brade, and is totally illiterate (could rot
read at all, and could not writse his mame and address)

when he besgan attending VIP two years ago.

#7 == Mrs. B : ) -

»Mrs. G is a3 midale-aged married woﬁan who
works full time sorting linen in a'laundry_For $1.65
an hour. Sﬁe wanfs to learn to read; write, and speak
better. ;She would like help with writing letters,
buying, Ffilling in applicatiohs, and reading the
driver’s manusl. She is Frequently:apsehﬁ from class
becausé of illness [hemérrhoids] or whén shae hés 60
one to drive her to school. Sﬁe is afraid to ride ths

bus at night and cannot afford a cab.

Mr.fH is seventy-Five years old and was totéily
illiterate when he began attending VIP one year ago.
He leahﬁs quickly and.éaems quiﬁe intelliigent. He
figures very well and scored 5.1 on the ABLE arithmetic

problém splving tast. He'speaks intelligently abaut
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current events, Mr..H had only thres months of formal

education as a child, and had to work since he was

seven years old, so he never had a chance to learn. A
Few.years ago he began attending ABE classes at a public
schooi, but quit because it cost too mucho. Ouring thé
paét yesar, Mr. H has had two Heart'attacks and had to
miss-sevsral weeks of school while recuperating, but

he never misses class otherwise.

Some General Suggestions for Tutors

Theae Foliowing'suggestions were deduced from
information obtained in the interviews, the ABLE tests,
and the student records.

l. Read the notes made by former tutors of each
' student. In addition to the subject matter
covered with the student, the notes may also
- contain remarks about the topics the student
} had diFFiculty with, the kinds of things the
student is particularly interested in,
approaches and methods that worked or did not
work with the student, as well as reasons
For the student’s slowness in learning, such
as poar eyesight or hearing, family difficulties,
illness, or a nervous condition.

2. . Keep up-tao~date records that will be helpful
' to tutors who may taach’the student after you.

3. Flnd out the student’s most recent test scores.
If you don't kncw how to interpret them, ask
someons in charge. - :

4. Every lesson or topic should be a challenge to
the student-~he should not feel that what you
are teaching is "kid’s stuff." For saome
students, you may even want to make very basxc
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akills "a@ppear' difficult. mowever, lessons
should be simple encugh =o that the student
will not get discouraged. Do over topics
until the student understands.

Give the student an opportunity to speak and
discuss with other students. This technicue
an be used for developing vocahulary, correct
and clear speech, and self-expressicn.

i
L]

6. 0Get to know your student, =nd Find ocut as much
as you can about his interests and meeds without
being "nosy." ..

7 I¥ the student likes to rezad the BEible, let him
bring hkis 8ible to class and ro some reading
From it; if the student drives or would like to
crive, have him.reasd from the Missouri drivers?
manual; if he is interested inm current events,
let him read from a newspaper or magazine (some
=implified editicns are availablel; in short,
trry to choose reading matter that will be
interesting and helpful to the individual
student. CSome may want to reazd MNegro history,
stories about famous Persons, science stories,
books gbout cooking, sewing, or mechanics, or
a variety of other topics.

8. Many students zire weak in spelling, grammar,
Ppunctuation, and capitalization. Spend some
time on each of these skills.

2. Keep an informal atmosphere and encourage i
students to talk about themselves, their Nneeds,
and their difficulties. However, do mot waste
time in .idle =hatter, The s%udent is anxious
to learn and class time is short, so use esvery
minute wisely. ' ) ' :

10.  Students sre able to do varying amounts of
homework and studying. Encourege the student

‘ Do to istudy at home as much as possible, but be

| j T understanding with students who.do not do

R ‘asgignments.

1ll. Ee?patient, and don’t be in oo big s hurry to
cover material. Most students, although
anxious to learn, have no reason +o accomplish




78

a great cmount in a short time. Manoy of the
setucients =fre slow learners due to sge, physicasl
conditiuns; or laick of educaticon, and canmot be
rusnad.

12. Some students may rneced help with Filling cut
information blanks, time cards, 2nd other Fforms.
Encourasge students to bring such forms to class
if they need help. UOthers moy need help telling
time, coumhlng money, making change, reading’
letters they receive in the mail, reading
advertisenents and other shopping skills, using’
a dictionary or telephone book, reading the
television listings, opening s checking sccount,
writing checks, make every effort to discover
the kinds of thlngg the student needs and wants
to le=srn.

\o

13. Y If a student has poor eyesight, suggest that he
;sce a docter or go to the clinic for anm eve test.
LIF the student neaeds employment, financial =aid,
medical treatment, or legal advice, there are
agencies in the city that will help poor persaons
free of charge. Refer the student to the VIP
coordinator or ask the coordingtor about it for
vour student.

1l4. Never be absent from class without telling your
student that you will not be there. Encourage
youtr student to offer you the same courtesy.

l15. Students expect their ftutors to be kind, under-
standing, friendly, patient, able to explcln
thinas, and encouraging. They expect tutors
to be hard on them and make them work.

In short, the tutor should find out what he can
about eaéh~studsnt’s needs,'diFFiculties, and aspiraticns;

'and use” thls informatiaon to the best of his Eblllty to !

heln the student to "a betteh life."m

. . ‘-/
Suggestions fFor Future Research

This research inmvolved a very limited group of

% bljects: illiterate persons at one school during one

ERIC
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school yeai~. At that school, data such as those ob-
tained by this study, should be kept current cn stu-
dents who enter the school. Every few years, data

should be summarized to ascertain whether the general
characteristics of the group haQe éhanged and in what

aspects they have changed.

Sinmce the information set Fforth in this the

N
i

=i

f

has limited épplicability to literacy stuaents in other
schools throughout the United States,_similar studies
should be dome in schools in which different Typer: of
students are enrolled in iiteracy classes. This infor-
mation can be used, hot only for training teéchers,

but for designing curricula, and choosing and preparing

materials to be used im literacy classes.

-~

e

e SO

v
.

Sy,




APPENDIX I

BACKGROUND INFOBMATION

— x}

. 1

P \ !
: | !
! i

i !




Illiteracy: ‘Yhat Is It, and
VWhat Are lts Inplications?

Although census reports show that both ths
nﬁmbeh and percentage.of illiterate adults in the
United States have declined steadily in the past cen-
tuhy-«Froﬁ twenty percent in 1870 to two percent in
1980-~there is little hope that with time the problem
of illiteracy~will‘disapbear from our country a@ltogeth-
er. In 1960, there were still 2.8 million pr-sons over .
twenty~-Five years of age who had less than five years
of Formal education. Accbrding to the United States
Census Bureau's defimition, these pebple are "Fuﬁction—
ally illiterate."’ |

wﬁat exactly does the term Yilliterate" mean?
The dictionary defimes it as “unabls to.read and write;*
and "having iittle or no eﬁucafion.". A;suming that edu-

cation here means farmal education, then these are twc

different, but rolated, cdufFinitions. The First defimi-

. tior=~'unable to read and write'"-- seems at First sight

t

AT de

\ MIrvin lsemberg, ed., The Drive Against Illi- -
teracy ‘(New vir: He Ho Wilson Company; 1964), p. 3.
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to be praetty clear-cut and definite. But, how well.nust
one be able tao read and write in order to be considered

. \
literate? Is a person who can write only his name and

~

]

address, and can recognize only = few words that he sees

A

everyday, like "STGOF," "MEN," ANJ "SALE," literate?

Until 4840, fhe;Census Bureau simply asked people
diréctly whether they could read =nd writs. To expect
every lndividual to anéwer'this guestion objszctivaely is
unrealistlic. Literacy is = relative thing. Even profes-
sional persons in the field of adult basic education do
not entirely agree on a prescise qEFiniticn of the minimum
reading ablility of a "literate psrson." Should a person

be classed as literate if he can write his name, if he

" can read a comic book, or if he can read a nNewspapesr

editorial? when asked iF he can head”and write, the
méh who has minimal literécy =kills would be lik;ly to
anéwer, "Yés," becausa in his mind he can. A better
educated persoﬁ mignt judge this person ill;terate.
Prior to the 1340 census, thelUniﬁed States
Bure:xsa of the Census did a special study1 from which
they Founﬁ thét twenty pcrcént of all persons who navér
attended school said thsesy could Pead.and'write, ar.d

ninety-five percent of all people who had completed at

P

TE1i Ginzberg and douglas W. 8ray, The Un-

educzted (New York: Columbia University Fress, 1353],

PP 17"'18.‘



izagt Four ysars orf school cald they could. Jdoncsgquently
Cho Census Buwraau countad Tthese parsons =zs "llterate.!

instead of asking iF

-t
)
I
O
0
i
3
0]
C
0

icdﬁunln with ths
ench person could rrzad and write, thay ssked Tthne niches

ociade each person comp¢=tua. All who compleced lass

Than Fifth Grade were countcod as FTunctionally illiter-.

5Lk

[1

S‘

o
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stical, surposecs.

.

ze Tor tha Census Suresy’s

Judging fraom the description of this study, the

Census Burezu did noct requirs & Nigh degree of litorcecy

im their study; or they did rnot check te Find out !

wihether e=zch gerson really @ u?d read zina woite. Tha
average child at completicn of Fifth Grade is expacted

to score about 5.0 on & standardized ressding test. %ha
avarage adult, out of school for ten or more years; and
with no further . training and liﬁtlg piractice in reading,
tends to regress. If ha scored 6.0 at the end of Fifth
Grade Emaﬂy.dPOpDutS score lower than their gréde level),
tocok no FquHaP schooling, and was tested twenty yea rs
later, he woul d probébly score substantially below 65.0.
;The Fact that a persbn_haé cﬁmblated a certain grade
doss not guarantee that he can read or Ffunction at that

s

level. In fact, it is generally trus that he functions

belcw the grade level thzat he complated, al though some

.:.,

Funetian st g highas level.  The Followinmg gdats Fham

tests g@iven To azdulits show that this is true.

ERIC
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Table 2B snows the medizn grade completed by
thres groups and the average reading test score for
each group. One can see that, slchough more than half
in each group had completed Eighth Grade, the average
‘score for ea&h group sinows ability to read on a Fifth

Grade level. In each group, the scores are about four

TABLLE 23

CDMPAHISDN OF MEDOTA GRADE COMPLETED BY AQULTS
WITH THEIR READING TEST SCORES

f Y
Median Expected Average
Group . Grade T Average Test
Completed Score Score
East St. Louls
(777 vielfare
Recipients) 8 9.0 5.1
Chicago {680 - '
Welfare -
Recipients) =) 10.0 5.9
| Missouri {53 : ) ' 7 _
Prison Inmates) . 8 8.0 5.0

years Eelow the score expected Eorvtha grade level com-
pleted. OFf eighty welFahé recipients in Chicago and
East Sﬁ. Louis who nad cqmpleted‘at least five, but
less than‘six; years of school, the average reading
score was 3.5 (see Te_le 24)]. At cqmpletion of FIifzh
Grade one should sccﬁé 68.0. . TEaheFohe, on the average,

these adults scored two and one-half years lower ‘than
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might nave been expected. The range of scores shows that

some scored above G5.J, but that some could nmot read at all.

READING TEST SCORES ACHIEVED 3y WEL

FARE AECIPIENTS
WO CG#PLCTED FIFTH GRADZ
;— - i
—~ Number of Average | h~Range of
Group, ¢
Persons Score Scores
Chic=go e : 8.4 0- 7.9
Groups Combpined 20 3.5 0-10.0

TableiﬂSShows_that the.number of adults in three groups .
‘who scored below'S,O is substantially greater tﬁan the
number in those groups whoacompléted ?ive years of school-
or less. Data collected from Army Inductlun Centers- in
December, 1942 indicates that of 17,1681 men Foundr;c be
illiterate through tes;ing procedures, 1,848 cr 10,7
percent, had completed five grades or more.! Data From
these six groups show that the highest grade reported

a%mhaving been completed by adul ..s often does not ihdie

)cétauﬁhaéh actual level of educational achievement.

4
]

4Adapued from: Howard ¥. Heding, et =l., The
Missouri ‘Adult Yocational- ~Literacy Materials Developmenh
Project (Columbia: University of Missouri, 1957), pp. 47-54.

O
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TABLE @5

COMPARISON OF RNUMZZERS ANDO PERCENTAGES GOF PERSCNS
WHD DID NOT COMPLETE SIXTH GQnD: v ITH
PERSONS WHO SCORED LOYWER THAN B.0 ON
A STANDARDIZED READING Tu 3T

I
Completed Five Scored 5.9 or
Grades or Less Less on Test
Group '
‘Number Percent Numbetr Percent
Tuskegee
180 Jdob
Training
Enrolleces) ez l2 130 72
Texas (889
Prison - ' }
I.-mztes) 184 17 " 890 78
Missouri (53
Prison -
Inmates) 7 13 49 g2
TOTAL 183 § -+ 15 | 8889 77

Although =achievement may‘subpéss the grade level com-
piéﬁgg, itéis usually lower. This may be due to one or
”hore égaseyeral Factéhs. |

ELagk‘oF ablility due to low mantalify; malrutri-
A B

tion, Oh\bhyéical defects, is the reasom in some cases.
However, lack of interest and motivation are freguently

causes of underachievement of children.. Especislly for

children fraom slum, ghetto, o rural areas, the material
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taﬁght im schools is frequently irrelevent. Because they
lack the genehél“khowledge possessed by middle and usper
class children before beginning school, they are unsble
to integrate the knowledge to which they are exposed in
school with the knowledge they have gethered cutside of
school. Many DF the methgds and materials used in schools
are not geared ﬁc the underprivileged chiild. “Frequently
teachers-judge a child to be stupid, when he is really
jdét Qgt interested. | He doesn?t necessarily know less;
ne may Qnrﬂ more, but about different things.

$o@e children are slow learners. They need mors
time to éésimiléte knowledge than other children. This,
however, does not mean that they are unable to learn.
Sor * just slow getting sterted, buﬁ if given_suFFi~
cient help, attentibn, and‘explénation,'they eventually
catch up with'?heir'pgéns. If they ars ﬁot given a
éhanca, if <their téachers give up on them,; thsesy usu=lly
remain in a low‘percentile. The United States system of
public education, to‘a-great extent, assumes that.all‘
qhildren'lgaFn at spproximately thé same rate and in
about the saﬁe way. Those who cannot coanrm to the
average norm-often are not given a chanée to learn in
theilr own wé&.

The length of the school year méy vary from

school to school or from system to system. In 1540 <the




average length of the school year in the state of Mig-

sissippil, for exampia;_was 148 days [appr&ximately Sseven
months), while in Marylard it wes 188 days (about nine
months]. In rural sections of Mississippi the schoal

1 Man; cHildreﬁ

year was even shorter--about Ffive months.
would attend school forr three months in the winter and

. Ewo months in che summer. ODuring the planting znd har-
vésting SEasohg, even the'younger children worked an the
Farms or took care of hcocusehold chores while their mothers
went oyt to work. Some schcols were in session Ffor as

Few as three months. In 1820, the average lemgth of the
school year in scHools attended by Negroes was eighty

days (about four months); in 1940, it was 128 days (about.

=4

six months). Children who sttend school for a relatively

small number of days are generazlly the same children

whose education is characterized by poor teachers, poor

<y

- . -
classrooms, and poor equipmert.”

In scmé rural schools, the enrollment is small

P

and all eight grades are in one classroom and have cne
. L BHERE _

teacheh} ?h city schools, particularly in ghetto areas,

classragms are often overcrowdsd, fFacilities are old and

1Ginibebg and Bray, op. cit., p. 18.

eFlDPence Murray, ed., The Negro Héndbbck
(New York: A. A. Wyn, 1847), p. a22.

8Ginzberg and 3ray, op. cit., p. 18.
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dilapidated, ecuipment a=nrnd materisls are in poor condition,
better gqualified tecachers scek positions elsewhere For
highar pay. Sometimes children spend one school yeér.in
T a Qhaéé} regardless of the length of the year, how many
days they were absent,‘and whether cr not they have mas-
fered the material tz=ught in that gradé. This results in
older children, and even graduates, with poor reading,
languagé, and mathematics skills. Sometimes a.single
class has SeVeEal changes ;n teachers in one yesr. Many
of these teachers lack interest in and understanding of
the students.?

In St. Louis, twenty—-Five percent of the public
school studentsvdrop out before completing high schccl.2
Saome pshsoné manage to graduate from high school, but
learn little in the process. In the group of B8B83 prison
inmates in Texas, mentioned above, of the ninety-Five who
said that they had completed high school nearly ten per-
cent scored below 4.0 on a standaﬁdized reading test.

,In béth the East St. Louis and the Chigago groups of .the

welfare recipients, mentioned above, some high school

1 Jonathan Kozal, "Oeath at an Zarly Age,"

' Social Service Outlook, 3 [(June, 1888), pp. 10-16;
William Kottmeyer, A Tale of Two Cities (St. Louis:
Board of Education, l19G8).

eHaalth and velfare Council of Metropolitan
St. Louis, The Older Youth in St. Laouis (1963), p. S.
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graduates scored as low as 3.0.1 -

Although reforms sre being made in the ecducational
practices and socizl conditions which freguently c=use
children’s underaéhievement and lack of educstion, it
will tske several decades of unrelCﬂting errort on the
part of school boards, government, and society to mske
virtually =2ll citizens oF this country literste. Func-
tionally. illiterate teenagers now leaving school aé gradu-
ates 5r as dropouts have sbout FiFty.years of life ahead
of them. More programs are needed for these young adults,
but more importarnt, better schcﬁls must be established,
and bestter l}ving conditions and opportunities For child-
ren must be made available,.in order to selive the long-
range problom aof illiteracy.- If every child learns to
read and write well, time will céntinue to remedy the
illiféﬁgcyiphoblem in the United Stapes. If educstion
for all%yogth is not improved Nnow, schools wili continmue
to phoddbsfFunctionally illiterate sdults. It is‘one
thing to reqguire thaéﬂevery child attgnd school until‘his
sixteenth birthday, and quite énother to make the time he
spends thars{a-meaningful learning expeéerience anﬁ'ﬁheparam
tion fFfor the duties and PEéPOhSibilitieS e must take-mn

as an adult.

-

quding; et'al., op. cit., pp. 47-54,



Im spite of state laws which compel chilgren 2o
remoin in gschool wuntil tEe age o sixteen, thore wre
still ehildren who complete Fewer than eight yoors of
cgcinool for various known and unknown rescons.  Sonc
children do nmot complete Zighth Ergéé by the time thoy

it school at thst time; some girls

I..m-

are sixtecn, and cu
become preghnant bEf:PE Filnishiling Eighth Grade; maenssl
or physical illness has stopped others; there are still

instances of children quitting school to work =t = youncg

“ &ge in rural areas and among migrant workers, In 1537,

completaed one year of high school. In the twenty- to

]

twenty-Four-yesar-ol

age group, seven and one-hslf oer-

0.

i

ﬂ\

zent completed no more than Zighth Grade. Among four-

teen~- to seventeen-year-olds, eight-tenths of a percent
had not Finished Fifth Grade. | (Percents are higher among
persons living in non-metropolitan areas than in nmetro-

Say Dgpartmgﬁt of Commerce, Bureau of the Ccnsus,
al Abstract of the United States, 1988, Table 1538.

EAﬁ SMSA (or metropolitan areal is = gﬁaug of
ntiguous counties (except in New England) which contains
lea ;t one central city of 0,000 inhabitants or more
or "twin cities" with a :aﬁb;ﬁea pPopulation of at least
50,000. All other areas are non-metropoliten areas. u.s.
Department of the Census, Statigstical Abstﬁact p. 2.
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Accordimg te a report m=de cn “"YeusA in

difficult to sccure a position of Ay kKind without a high

promotions without a high school edusation. The number
of employees in the middle income bracket who hRsve =

college degree is growing. Young people with ro educa-

And sg they do, th% illiterate person is being lef
Farther and farther behind. Today it is slmost a meces-—-
sity to read and write in order to survive, particulasrly
in the city. To read the newspaper; to understand léﬁte#s
Féééivgé thirough thé mall, to shop, to cook, to vata; to
drive, to Find ane’s way around, to éq are’s job--one

must be able to read on approx imately a Sixth Grade

level. Ehe might czll this the minimum level on which

an adult must be sble to functio

]

|
ot

to participgste inde-

perdently in society today.

cussion thus Far,

\[I'j\

It can ba Seen ?Pam the di

E

L ] p’- lgi

1Hé§lfh and Welfare Council, op. cit.

O
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be classed as "literate.!"  Reguiremcents veary from very
little knowledgs of Péﬁﬁlﬁg to zbout 5.0 omn =z sztandardized
reading test, while the Census Buresu requires that a
perzaon complete Fifth Grade. For this research, a score

of 4.0 on a standardized reading test was used as the cut-

Fopulation Trends in ths United Ststes
The burden of educating the populace has grown

U\
ILW]
ot
e
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ot
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0
m\
0]
C
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percant BT the nation’s NEE
Atlantic States. Between the Civil VWar and World War
1, Negroes migrated Fréé the South-east to other parts
of the South, but few moved North. By 1800, only Forty-

two percent still lived inm the South Atlantic States,

but mearly ﬁ;ﬁaty pgréent 53t£ill lived in the South. In

lS&G, only seventy-seven percent of all United States

Negroes lived in the south. |

. TMaurice R. Davie, Negroes in American Society
(New York: MeGraw-Hill, 13848}], p. 22.




oy MNegroco during the carly 1800°s wes Yerld vler- I.

==

citios of the North decreased, while the nmceed fer workers
incircaesed. Another cause during this poriod was the limi-
tations placed on immigrstion from Europe to the Unlted

zzrly 18920°s. Jobs Formerly

]
n)

tates by Congress in the
taken by immigrants were then EF ered to. Msgroes. Nor-
thern industries advertized in the South, offering

“mers three to Flva times the pay they were

i
J
ﬂ.\
J
o
"
1]
']

recaiving in the South. Large numbers of Negroes moved

e

mills

h‘
|

1

m

MNorth amnd Ffound jobs im iron and steel ’

vﬂ

mobile and chemical factories, in fFoundaries y anmnd in

slaughtering gna meat pscking houses

|

During the 1840°s the Second ivorld War brought
another wave of Southern Negroes to the industrizl and
seaport cities. Between 1S40 and 1944, onme millionm

Negroes were added to the nation’s work ?aﬁ:aiﬂ Ecorno-=

AfFter the war, migrstion northward did rot stop.
Negrogs, continued to leave the South ta join other mem-—

bers of their families who had come earlier or to Find

better living conditicns and jobs. Between 1950 snd

O
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South during that duacade--~ovar seventy-Five parcemt

4

going North.

(]
'
rd
i
5
3
0
m
i
0
-
]
f—r
]
i
<
o
g
e
¢
o

While larrge numbors
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rgia, Louis
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ctates of Alabamz, Arkansas,

\L"”J,
He

i, Morth Careclina, South Carolina, Tennessee, =hd

=]
Virginia, many Whites were moving from Arkan

sz, Centucky,

ssea, and West Virginia. Although their migrations
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White pepulstion of these mountain states

wide tendency from rural to urban life, lead one to

believe that poor VWhites have z@lso taken advantzge of the

ter living conditions inm cities of the North.

o
o
ct

It is interesting to nots that in the states show-
ing great decreases in Negro population,® educational
opportunities for Negroes were Far inferior te those of

= show-=

Whites [(see Table 26),while in the Sowuthern stat
ing decreases in White population, educational opportunities

for Whites were also low (see Table 27). From these statis-

1u.s., Department of Commerce, Statist
Abgtract, 198, Table 38. :

| mdm
m

ical

BThe terms "Negroes' and "Nonwhites™ are used
interchangeably throughout this paper, since about ninety-
nine percent of all Nonwhites in the area discussed are
Negroes. National statistics include Nonwhites other
than Negroes. '
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ctates Trom which Negroes moved, hed concidorably less

MEDIAN GFADE COMPLETED BY NEGAQSES 4ND WHITE
IN STATES FAGM WHICH NEGRDES MOVED

Mississippi 323 . 11,
Alsbama 224 - 10,
S. Caralin=m 2ls . 10,

Carolins =207
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NATIONAL MEOIANS

T 91980 census Fiources
euusc ation than other Negroes in the Qﬁiﬁéd-%tétégg who
were, incidentally, far less edgzatéé than Whites; and
Whites in the two Sgu%hérﬁ states from which ths QFE%éf
est humbers of Whites moved, had far less education
than athgﬁ Hﬁites in the United EtétEE;:Sﬁé not much

=] =]y =andg

‘II'LW‘

||,“'

£ =F

mare than the Negroes in their states. Tenn:

; median grades

ﬂ_\
iy}

Aricangas lost many Whites and Negroe
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completod by both groups were low im these two =

Moot of the Negroes and Poor Whnites who lcft thesc ototes
TABLE 27
MEZOIAN GEADE COMPLETED &Y NEGROES AND WHITES IN
SOUTHERN STATE FROM WHICH WHITES MCVED

No. loart

State {in thous.) T

West Virginis 406 5.4 .8
Kemntucky 374 g.a2 8.7
Arkansas 285 6.5 8.3
Tennessees 2le - 7.5 9.0

NATIGNAL MEOIANS 6.2 . 10.9

T F1860 census Figures

moved to cities in the North. Havin ng little education

m
ml

because of lack of appaﬁtgﬁ;ty in their native state

thay. became the burden of Northern cities.

Income and Educstion

The amount of formal education a person has,

often determines the amount of money he is able to earn.

Table 28 gshows the average yearly imcome in 1968 of

iAﬁapted=Fﬁsm: U.S., Oepartment of Commerce,
Statistical Abstract, 1858, Tables 38 and 113.
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persons with verious levels of Formal cduce<ion.

me iIn the Uniced Sto
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138, but The mediam imcome for Negroes woo om

<
$4483.% Neoroes generally had less formzl educstion

i

TABLE 28

SOUCATION AND ANNUAL INCOME,

1686

than Whites. However, even among the less educated
vihites, annual income was higher than among Negroes.
The median yearly income For Whites who did not complets

Eightﬁ Grade was $4477, while for Negroes of the samo

$3349.% Nevertheless

n -

group, the median income wa
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-education could be reflects

because E_QFEEEEﬁ percantage of Negroes than of Whites

11bid., Table 159.

£ipid., Table 476.

SIbid., Table 477.
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than eight yocors of
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all, or —tendad for only orne to Four yoaor
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iowever, prejudicisl employment practices, the inforior-

T

ity of the cducztion offercd Negroce, =ond rural . Negroes!?

r experience in any kind of wark but

\ﬂl

lack of training

Farming, have also contributed to low income smong

In metropolitan areas af the North, income is

is the

@

scmewhat higher for both Negroes and Whites, =
cost of living. In the North Central States, the median

annual income of Whites living in metropolitan areas was

$9184 . in 1959; For Negroes the mgdigﬁ‘wag $8018. Only
twanty-~six percent aof Negroes in these areas were below
the poverty 1ev31,ﬂ’whilé im the nmation as a whole,
forty-one ﬁéﬁ;éﬁt ware below the poverty level.Z 51—
though job opportunities are better in the North, the
greatar iﬁifiétive of tEe Negroes who have migrated from

the South® . may also contribute tao the h;gher lhEE me.

\I}'ﬂ\

Qhanﬁgg io _the it!fg;y;s,gmpglgtifh

The following paragraphs containm a closer look

@t one Northern city, St. Louis, The trends im St. Louis

sa8 in other large citi
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)

1Ibid., Table 484.
ZIbid., Table 481.

cit.

es: Negroe
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From the rural Scuth continuing to movae thore,

wﬁ‘
\EEI

2 classzs dhltes Fleeing

¢

the @idﬂlé'ﬁﬁé_uﬁg
urbs. Although twenty thouzand rew Negroes maved into
St. Louis, and the city had a naturzsl incresse [excecss
of bi **h ovar deaths] of over cno hundrod =Shouzand,
the total populstion decreased From 257 thousand to

750 thousand between 1950 and lSEDQﬁa decline of twelve

and one-nalf percent. The Figures in Table 28 show the

— p— — — — - e — — |
Tatal ‘hite Negra f

H

!

S —e S S ST {

nggl,tLaﬁ © L850 856, 796 702,348 154,448
Naturzl Increase 100,81= 59,513 41,100

Total 957,409 781,881 195,548

Fopulation, 1860 | 750,026 534,004 218,022 |

Change -207,388 | -227,857 +20,474 | 4

total change in population, as well as the changes in the
Negro and White populations of St. Louis during the dscade
that began in 1950. Althgggh the table ghawg = decreazsse

in White population of 227,857, the number of Whites who
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cducational level of its inhabitant=s? The troend in the
entire nation has been an increuse in the level of eduecn-
tion of persons twenty=five years of =z=ges and oldor. Tsple

30 shows that thie median grade :ampl:fbﬁ in the United

- Y =ar Grade
: 1940 8.6
1847 2,0
. 1250 S.3
1857 10.6
1954 11.7
1es7 l12.0

A 1857.5. A gre

States rose from 8.5 im 1940 to 12.0

b

w

=er

m

than in 1840. Likewise, there was a smaller percentage’

15€. Louis City Plan Commissio

_ n, Fopulation
(1964), Table 9, p. l1l8.

Eu 5., Department of EDﬁﬁEFﬁES Stati gfigfl
Abstract, 13988, Tasle 157; U.S., Department of

United atét&f{"_aglaﬁia; Times to 1957, Ser iecs

3 [=]
Bureau of the EEﬁ s Historical Statistics of th
s 32




Tich imn 158350 thzna in 1540. Imn Ext. Louis, thore was o
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i

trrend toward more educacion fraom 1840 to 1850, but FfFrom
1850 +o 1380 there woas = drop in the edicstionz=l level

of the city (see Table 81)., Percentages of adults who K
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1940 2.2 g.4 SE.5 22.9 7.2
18350 1.3 7.3 47.0 30.0 S.1
1550 1.6 7.5 48.9 25.3 5.8

one to four: years of high school and one to four years

o increase, the increases from
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increase
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1950 to 18680 weres noticeably smaller than tfF

the =sdults

(1]

From 1840 to 1950. In 1940, 10.8 percent
in St. Louis had less than five years of schooling.
(According to the Census Burcau, this percentage, then,

werae illiterate.] In 1950, only E.5 percent were il-

literate;, buﬁ'in 1850, 9.1 percaent of =1l adults had

1

s,

b=
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Improvement Program, then, is

101

ihe Origin, Purpcse, end Str uctL ﬁg,@? ﬁbgi
Valuﬁtsfx _Improvomnent Frocran

The Véluﬁtaﬁy,ImpﬁgvemEﬁt Program iz = Community

Action Program funded by the Office of Ecoromic Dppor-

M
ﬂ

5

ni=lgisqsic

\l"]

tunity. ' In the St. Louis area, the agency that d

0Z0 funds and coordinates the community programs for the

poor is the Humazn Development Corpor-sticn of HMetropolitan

"Fice for the Voluntary

0
=h

St. Louis (HDC). The central

[0

=

ocat

@

d in the HOC building.
The primary sghgﬁsé served by the Voluntary Im-

provement Program CViFj ié to éravidg basic education

opportunities Faﬁiadglté who do not hold a high school

diploma and who reside in low income areas, in order to

@

éﬁablé these adults to better cope with Eh%ir daily prob-
lems. Initially, majsﬁ emphagisrwag placed on pﬁspaﬁihgl
students to taks the Genecral Eduaxt;ah Development (GED)
Tast giVEﬁ by the state of Mimsouri. (By géssiﬁg'this
test, any resident of the state ésﬁ receive a high school’
gsgivalehcy diploma.]) Thtrough ﬁgsﬁiﬁg and iﬁtEﬁviEWiﬁg
tho gtudahtgi.iﬁ soon became apparent that, in order to

meat the ﬁEEﬂE of the enrollees; it would be necessary

ﬁHumEﬂ Daevelopmaent Corporation, Community Aﬂtl@ﬁ

FProgram_ Application to the U.S. OFfice of Econonic

Opporturnity by the Human Duvalgpmeﬁt Corporation For

the V@luhtaﬁv lmgravgmznt FFEQFEﬁ_ Program Year:

December 1, 1988, to November 30, 1969; Human Develop-
menmt Corporation of Greator St. Lauig, interviews with

the director and w1th gtaff members of the Voluntary
Improvement Fragﬁam, 1969,
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To implement a more basic curriculum. It seemed thot
thne average reading test score was atrcund 5.0, Imaterviews

0t completed elamentary school,
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C chat sanz’zguld:ﬁat,ﬁeaé or. write at 2ll, and that soma
whao had éaméléiad two a% three years of high school could
read on énly 8 Fifth aﬁ_Eixﬁh Grade level.

Today ElSSEj VIP includes classes in basic educs-

tion ranging from literacy to high school. Thesez classes

II"nT:'I‘
Wl

include reading, English, and mathematics. A progress

ch student at least once = vear. When

is given to

\r“r
[

tast
a student scores 10.0 on the reading, language, and
arithmetic sectiona of the Californis Achievement Test

he begins Level IV classzes as direct preparation for the

GED Test. As a result of initisl placement testing, en-

eg sre placed in one af four levels: Level I (Grades

eg

oll

H
LJ\

1-3]), Level II (Grades 4-G)}, Level III (Grades 7-3)}, ar

Leval IV [GE 0 Tast FPEEEFat;Gﬁj Fesults of Califarnia
Test gcores determine when a student is ready to move to
g higher level.

Some centers have more students in lower lovels,

while others have more studemts in the higher levels.

T

Table 32 shows the total emrollment of some of thoe laéga
centers as of May,rlésés and the percentage of students
at oach lovel. Kingdom chse, Ffor Egample,,had'sl percent
gF its 150 students in Level III and 43 pEFEEﬁt in Lovel 1IV.

ER&C
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TABLE 32

LEVEL ENACLLMENT AT SOME VIP CENTERS

=24 Al 43
31 47 15
27 20 34

Kingdom House 2
7
g
1 35 31 3
8
o
8

150
Caroline Mission 120
St. Francis 120

T. Teresa 120
St. Bridget 130
Hamilton 20 2
Et. Edward 125

47 23 24
45 - 25 10
42 . ‘ae g

During the:twa years prior to May, 1988, this center

1]

.+ helped 227 people receive their high school equivalency
diﬁlamag; Egt. Teresa’s, however, had 31 perecent of its

i

180 gtudéﬁ%s inLevel III, and only ssven percent in

Lével IV.  Only 51 psople had earned diplemas during

those two years at ﬁhi% center. l
Some VIP centers offer typing, shorthand, and

camptometry,. While the basic education classes are cdr-

ducted in a tutoring situstion, business courses sre

=

taught in classroom settings. Some centers offer history,

scliaence, and literature courses to studermts at Levels III

‘and 1V, and these are sometimes taught to groups of ten:
to Fifteen students. Every effort is made, however, to

give every student the individual help he needs to advance
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in the community nske up a largs number of the volun
teaching staff of VIP. However, members of nesrly every

praofession and occup=z=tion, including housewives, lawyers,

T

engineers, secreteries, social werkers, EﬁéKbQZiﬁzsszﬁ,
volunteer to tutor for two or more hours esch weealk,
Tutors are assigned to tesch 2 subject and level that
they feel they can handle. At least one workshop is
conducted every yesr For =21l VIP tutor In addition,
zach center trains tutors as necds dictate at the center.
A psrt -time education specialist is on hand at each
center to help train tutors and to give them assistance:
or advice when they meeod it.

Students attend once orFr twice a wesk, Thaose who

‘attend only once & wesk receive an hour’s instruction in

math and one in reading and English--usually From two
different tutors. Those who attend two nights, take
maﬁhvaﬁésnigﬁt and reading and Eﬁg;ish the aother nighﬁ.
Books are provided for both students snd tutors fres of
charge. Each ééﬁtéﬁ;ig free to use the materials best
sgiteﬁ to the stééaﬁts tﬁeﬁég Most of tha'mgtaﬁié;s
used are adults@ﬁiéhﬁaé, but sometimes other suitable

materials are used too.

I pysé % 1 E

sEe
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Besides offering bas

M

o
ct
J
b

“her kind of education
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\rk
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o the poor, VIP offers anc

ot
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midele and wupper :la*s mambers of the community

tutors have commasnted, "I thimk I've lesrned more t

M
n

my students have.'" For most tutors, thig is their firs

experience with poor or undereducated adults. Tutors

\r.w

Find that the y can learn much about life and human mra-
ture from their Eduit students. They beginm to understand
the problems of the poor, the Negro, the illiterste.

They often begin té ﬁéﬁlizév?ﬁf the first time, that
é@aple are pézpié, regardless of bsckground, and that

although there is much they can give to thelr students,

théﬁaais much they can receive Fﬁam them. VIP, then,
!

ing batweeﬁ PEFEEﬁE with vgﬁyiﬁg,backgﬁcuﬁds Eﬁd Ex=

periences. The program contributes to unity in the -

]

=, Louis cemmunity.
‘Prior to funding by 0E0 in 1985, severz=l com-

munity erganizations and churches in the S Louis

“rt

"immer Eity":wsﬁé_mégingrsttémgts at implementation of
adult Educaticﬁ,pﬁagﬁamg at 8 eommunity level. The
response. was gaod; however, since no funds were avail-

able for aémlnlsﬁﬁstlmﬁ and materials, the offorts were

B I A

looge lf-nit; uﬁsttmctul-ad. Eﬁé of varying quality. =~
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=zmber 1, 1558, <o

‘[’"lw

During the Fumding period Je

y 19E the federzl governmens contributed

LY
(]

Y]
o

November =3,

VIP, This money provided salsriss for =

ot
0]

$138,447

Full-time stafF of Eighﬁzen'aémiﬁistﬁztaﬁg snd goorotaries,

and sixteen part-time education specialists and cides,

in the zrea of the center st which they work.

»
o
o

1

m

ides v

-

[]\

ney halp set up tables and chairs, take attendsnce,

s@e that buildings are unlocked, locked, and Egst im

m

order, and do other routine work as needed by thé center,

books and other materials

o

Federal maonaoy also pays for

nacded by tutors and students. When time Eﬁd Space cof=

W

tﬁibuﬁeé by tﬁa community are conmverted into dollsrs,
the local share amounted to $2£59,437 in 18958-1888, or
about F;rtgs seven percent of the entire budget. = VIP
provided GED Test preparation for over four hundresd

persons during the 18966-~1568 schoel year, and helped o

upgrade the education of nearly two thousand others.

Stﬁ,Terésg’s_V;lgﬁﬁahy’Imgﬁ§v3m3ﬁt ?rggﬁgm

Tearesals Eﬁﬁh@lla Church is lgsateé inm

the hgart aF the St. Lagié'“iﬁﬁéﬁ.sityg". Arn adult basic

adgzaﬁ;sﬁ pﬁ@gﬁam was ,,tEbltheé thEFé il EEptEmbEP ofF

M

I=1=]

1965. Most of the 139 =tud§ﬁtg who Fsg;stered For l
Eh.SEEtEMEEF 25, 1535, wetre contacted by a door=-=to-door

canvas aF the neighborhoo ~during August of.that year.

S



sargtion; classes weres

.ﬂ'

Curing the First year of its
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held only on Sunday =Ffterncoms. Sac
grew, ond by its fourth year of its operation, 18588-18559,
the program offered baslic education classes on two
evenings each week,; in addition to Sunday sfternoons.
 Hi§t§ry 2nd scisnce classes were EFFE?éé orn @ third
EVEﬁiﬁg:tQ,Eﬁudéﬁﬁs af gévalg III and 1IV. Well over
Eal? ofF ﬁhé center?’s 180 students attended more than

ore class per week. Although the program is sponsored
by 5t. Téreza’stEhuﬁch, over ninety-Five percent of =sll
VIP students at the center are not Catholic.

2d im Cermsus Tract 11=E

\ﬁ
]

o St. Teresa’s is lo

> [see Méé, Appénéix 11, pi'%géj, and most of the students
at the timé of this study lived in or near that tract.

In érdéﬁlté‘éEESFiEE the arezs in which mz%y of the stu-
dents resided, and the kind of area in which most of
.them lived, thérﬂSED SéﬁEQE,FiQQﬁEE Féﬁ!Tﬁagﬁ'{ﬂéE wers
studied. As a3 heans_aF gcmpsriaaﬁ, gaﬁﬁégﬁéﬁdiﬁg

- Figures Fﬁﬁ.thé city of St; Louis and FEF the St. Louis
Staﬁﬂérd MEtFEleLtEﬁ Stat;at;:al AFEE CSMEA] ‘were also
cbtained. The MEA had statistios more similar to the

national statistics than the city of St. Louis alone.

a

 Table 33 shows somae of the pggulatiqﬁ'shaﬁgatsﬁistiss
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TABLE &3

e

Ehgﬁaztcﬁlzclc; SMSA Clty 11=E
% Negro Population 14.3 228.5 sc.=2
Median Family Income . 8Ba275 H5E55 53233
% Unemployed Females . 4.7 5.4 11.7
% Unemployved Males 4.3 £.4 .0
Median VYrs. School :

Completed by Adul<ts 8.8 3.8 8.1

f these threes aﬁaasgﬂ {The St. Louis SMSA includes

]

the city of St. Louis and four surrounding counties:

- Madimon and St. Clair Counties im Illinois, and St.

Charles and St. Louis Counties in Missouri].
As the Nagﬁé population im the city of St.

LEQiE%FEEEéFFEm Eighﬁééﬁ percent to nmearly twenty-nins
N :

percent batweaﬁ 1950 and 1558 the NEQFE ﬁﬁ:uleti;’ inm

Tﬁaat,ll&E{ﬁ se From less than Fifty percent in 19508
ta ovar ninety parséﬁti  The EFEE‘Euﬁﬁsgﬁdiﬁg 5¢t.

Teresa’s, the West End, and the Downtown area, were

predominantly inhabited by Negroes; the area sduth of

4u;5., Department aF Lémmgﬁcs, Eureau of tha

Census, U.S. Censuses of Population and Houging: 1560,

St. Lﬁgié; NE-—Illi Stahdaﬁd Methapalltuﬁ Ststlftlsal

Arcs. Tables P-1 and P=3.

ESamgutad Fﬁam., Hoamlth and Welfare Council of
Metropolitan St. Louis, Analysis of Scelected Fopulation
Characteristics: St. Louis City, lgéﬁ -1960 (Metropolitan
Population Project, 196l), Tables 1 and 2.
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Lafayette Avenue was inhzbited =lmost exclusively by

J.

ml

Whites [see Map, Appendix 1I, p. 122

n Tract 11=-5 in

e
Jrow

income For families living

comze being forty per-

Hae
3

1950 was very low--the

3
]

dian
cent lowsr than the median city irmcome, snd just s

little over one-half that of the St Louis

1
L
=
[£}]
I
p
[

1

W
n]
il
o
T
Ll
ot
1]
r
o
3

though thaluhemplaymEﬁﬁ-ﬁﬂte among member

force was about one percent higher in the city thanm in

the entire SMBA, uﬁemélﬁymaﬁt inm Trazﬁ l1l-E was more

than double that of the SMSA. Years of ?Qﬁﬁal educa-

tion campleted by adults was slso lower in Tract 11-£

than in ﬁha SMEA or in the city.

Fhysical characteristics of Tract llsE ﬁaﬁa

also paaﬁ (sce Table Eéj_i Property values were lower,
. - build ngs were older and in poorer :aﬁditiaﬁ,,aﬁé arnly
:3? 2 PEPEEﬁt of all hauzlhg units were sound and had all

plumb;hg Fiéilities_ Althzggh these Figuﬁes vere nearly
ten yésrg(ﬁld Eﬁ the time of thig writing, little remo-
vation or demclition had been dEhE within the boundaries
of Tﬁast ll-E, whilé qwita extensive renewal had been
carried out iﬁ.th§ §it§_;F'St; Louis. Thus, in the 13870
éénggs ena would égpaqtrté'Find zaﬁditiéﬁs somewhat worse
than in lSSG”iﬁVTFEEt 11;2,'with Ezmarcvéﬁgil imQPQVEs

ment in the city.

‘ iuiS;, Department of Commerce, PEEQLE @a,aﬁ@
Housing: 1960, Table H-l. : : : :

 §8¢@  I R
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PHYSICAL CONDITIONS OF TRACT 11-2, 1580
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Water ar Other Plumb-
ing Facilitiusg 7.0 13.5 15.85

TOTAL % S0UND 83.1 . 77.4 . F2.7

% Deteriorating le. 1
% ODilapidated 3.5 4.5

oLz W 88.9 g
t $12800 | $12000 &76

The populstion and housing characteristics of
Tract 11-E in 1960, indicate a great need for programs
for the poor--one of the greatest needs being a basic
Eagaatigh program for adults. Awareness of - this need
prompted the pastor of St. Teresals Parish %g.také
steps tawa%d Esﬁ%blishiﬁg such a program, even before
funds EEEEmE{éVEilEblEQI Simiiaﬁ steps were taken bg
pastors of other Catholic and Protestant churches
located iﬁ'p;aﬁ'%ﬁgéé-éFfths :ity.ahé county. By
January of ESEE, most of these programs we&a'Fuﬁégdés

at least to the extent that materials and part-time
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were provided For each center. Sy fzll

m

adninistrator:

F 1968, each of thz larger centers--5t., Toress’s =mong

4]

tham--had a full-time adminisztrator and secretary, and
1 & . - L)
a part-time contact worker and education specialist.

The used books donated by public, private, and parochial

w

hoo

(]

i
ﬂ

L=

could be disearded, and books desigrned for adults

urcihased in their stead.

0

I

4]

[ 1

3

Tes ’mg,and Placement.=~In the ezsrly daysz of

]
[

i

b
=

VIP, there weas some discussion sbout how to place stu-
dents. It was obvious that, since most veluntecr tutcrs
had no previous tesching Egpérighza, they must be tald
where to begin with the students assigrned to them.

Many felt that a test at the time of Fégistﬁati?ﬁ might

ome kimd of

Lnee

b
i}

frighten the applicant. Howsver, =
evaluation had to be made, simpie maﬁh aﬁd ﬁégﬂiﬁg.tésté
were devised by one of the velumtecrs. Although some
@? the étheﬁ éeﬁtéﬁs fimally decided to admimister the
entire battery of the California Achievement Test, the
St. Teresa's staff impﬁavad the original tésts and have
Found them gati%?a;t;hy for initial leﬁémaﬁt; The |
Esli?cﬁnia Tést is given to ali students [except thssé
in Level I) sbout three manths after they have begun
classes, and yaéﬁly'théﬁéaFgEﬁ_

The “hsmemaaa" test provides s éampﬁamiga be-

twezn no testing at all and the administratiom of a com=
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Plete battery of standardized tests. While they are

selections and arithmetic problems on EVSEEDHS to Fourth
Grade level. If he is umable to answer at least seventy
percen: of the gquestions onm Part A, his testing stops =2t
this point. If he does well, he i?igiVéﬁ Part B, which
tests an a Fifth to Eisth_éﬁade level. Likewise, unless
;hé does well enocugh, he is not given Part C, which con-
tains sub ject matter an a Seventh to Nimth Eéadé level.
An applicant may, héwavér, take Part C of the readin ng
test, but rnot of the math test, or vice versa, depend-
ing aﬁ his scores on Part B of Ea;ﬁ test.. By this test=
img method, no applicant is reguired to sit through =
two or three hﬁgﬁ testxﬁhaﬁ is far beyond his ability.
o The mathematics placement te st’ig diagﬁzsﬁis.

It is easy to tell, by Examlnlng an applicant’s té;ﬁ;
whether or ﬁat he has_éiFFisulty witﬁrléﬁg division,
addition of ﬁﬁaétigﬁs, multlpl;;at;gﬁ of decimals, or
percentage. It te sts pFlmEFLly aamputat;gﬁal skills,
but some yéﬁba; problems hsyé.baéﬁ added. The Pagéing

~test is not analytic st all; it taests anly reading

\m

comprehension,
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Crade level, some agpplicants =rec unable to

t

i
4]
ot
‘N‘

=t all, but thaeay sre gsual;y shown the test anac
permitted to attempt it. Any applicant thaot scores

ngn EEPQ%EEiﬁEtEléEThiﬁﬁ Grade) or lower on the resd-
ing test, or is unable to take the test, is placed in-

Level I, regardless of his math scores. .

m-

Progitess Testg.--Students in Levels II and III teke the

| m

Californiz Achievement Test each yeasr to determine =he

éﬁsgﬁegg Ehéy!hééé made. No regular testimg program has
- been set up For the LEYEI I students, although some of
the better students have taken the Californis Test, the
iﬁwa ngt; and/or the Sta ﬁFaﬁd Achievement Test. A
twenty-minute standardized reading test published by
PFlaum was given to a number of stuééﬁﬁs One year. In
May, 1869, the Adult Basic Learning Examination was given:
to all Level I students in connection with this Fégeéﬁéh.
Thig test will pra:ablw be given ya:ﬁiy hEﬁEEFHEP; =1
it cgulﬁ be ugad with- Ell studanta, even those who éaglj
ﬁét read. However, dué'ta Fﬁéqgéﬁtiéhéﬁgag in standardized
ﬁ¥ tests Fééméﬁiyraﬁmiﬁiatsﬁéd'éﬁ this ie&@l at St. Téﬁgaa’ss

}»Eﬁdlﬁgé\méﬁﬁéﬁ in which some of them were administered,
+ = Y‘ 1
thEFE is ﬁ? reliable baals of comparison at the time of

this W ’E Ag. One can only approximate the grade level

at which each studont was reading before he was placed in

3
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Fall of 125 None of thrzz students had shown sbhility

'= level st that timo.

|ﬂ|

to read beyond a Third Grs

Lgvzl I Cur rlsulum-e—lﬁ fall of 18968, a new curriculum

wos iﬁﬁﬁ2§g§§é to Level I ait St. Teressl’s. " Prior to

]
.|

thig time, most tutors were using the Mottt Basic Lan-

gusge 5L;;;5 Frodranm, pgblléhzd by the nllled Education

i}
s
0

Council. Although these books QFBVLéEd a gaad ba?
curriculum aﬁd varea ﬁérlghed for aﬁgité, thay h sd car-

tain drsa wbazks- 1) They did not provide sufficient

exercises for téagh;ﬁg Eﬁé dFllllﬁg the comsonant sound

4]
i

m

Thay_maved orn to short vswel sounds too guickly; 2] There
was lltﬁle vzr;ety in the ty@ of exercise u=zed to pre-=
]

and dﬁill each sound; 3

ﬂ

sen
ponderance of ''nonsense sentences, and prsyid%d very

little imteresting reading material; 4) For most students

quickly. There was not Eﬁaugh dﬁill ort each new Gcnzsp%; 

5) By giving student and tutor gﬁly a wgﬁkhaak, ﬁhezgaal

seemed to be to_ Finish thé bgék Paﬁher than to m§4t§F lts,

contents. It becamsa Ep;EPEﬁt ihst studéhtgréid hat,kﬁgw

the material im & book oOmze they had completed it.:

-

Various mathematics books were used, but al

U ;

of them seemed to plgéa maja?'amphééi§ on ééﬁéuﬁﬁti My
rather tham on problem solving and understanding of con-

cepts. Many Level I students could ''compute’ problems
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Aruitoxt provided by Eic:

who devised the sgﬁﬁiéu;um, when he feels that his

in = Fourth Grade taxtbeols, but could ROt resd dirco=
e B o pa . — == = - — 5 = = I - - < - s e e .

Cicns and problems in cuch o boolk. The ctudoents slzo
-1 anding of the basic concepts of matho-

IS ET

lacleaed =2a wund

matics.

particular textbooks. Lists of concepts and skills in
two aresas--reading-~language snd mathematics-—--ware com-

These are concepts that should be understood

piled.

and skills that should be mastered by the student befFore

+
0
e
n
1]
=
|

lowed to pass to Level I1. The concaepts =nd

skills in each area were divided into six grouos and,

lettered A, B8, C, O, £, and F. When a tutor bzgins work
with a student, he receives a copy of the list of con-
cepts the student is studying, For example, Reading-
Lamguage Curtriculum I-A, and told to help his student

S of=) herein. The

m

&

master the concepts and skills lis

=
¥

st of materizls thst are avai

I

tutor iz also given a 1

able, From which he can choose whatever suits the needs

of the student. The tutor’s goal, theéen, is to tezch these

concepts to the student by whatever means he wishes. The

tutor is instructed to notify the education specialist,
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dent has msstered the material. The educatic pecis

w 1:

w
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than tests the student, and giv s the

of concepts--Reading-=Language Curriculum I-B==if the
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discrotion.
No particular length of time is rescommendod For

completing each Y'sub-level." The time could vary From
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two weeks to am entire ves

of the student. Tutors are not limited to the concepts
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o
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o
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anc listed in the curriculum, but are free to

Teach any other topics the student or tutor fFeel are

baneficigl for the individuzaml student.

iary (reading and speakingl, grammzr, capitzlization sng
punctuation, completing information Forms, and reading
comprehension. The Mathematics Curriculum places par-

c mathematicsl

'S

ticular emphasis on understanding bas
concepts,; recognizing and interpreting symbeols, mathe-
matical vocabulary, reading directions, and verbasl

on computation.

i

pﬁgblem%s'as hEll:E

a treview unit. The student must

-
mTl‘
[
1]

- Tekevel

oy

be able ?a gttain 8 score of 4.0 in s5l1l1 of the areas
listed ta Es plete the unit: comprehension, reading,

vocabulary, capitalization, punctuation, usage, spelling,

O

" ERIC

Aruitoxt provided by Eic:
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FRandwriting, a

lems. I Fall of 1938, a curriculum For Level II was
o be introduced st 3St. Tercsa’s. fevel II-A would

1 I-F, the only dif-

=
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- EVE

o
\m

comtain the same concepts
fercrnce boing that the student must read at & Fourth

Grade level to be placed iIn Level II-A, Level I

m
H
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=gtz
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students who score 4.0 or higher on any

i
M!\
3
0.

reading test would remain in Level I-F until the

of the semester, but would enter Level II-A the Faollow-

praogram fFfor volunteer tutors. The pragram had s wide
variety of tuters--with var;muq kimds of bﬁeggﬁag ngd and
axperience. EE the ﬁhir%yﬁF@uﬁ Level 1 tutors, only
twelve had had professional teaching experience, and
only mine of these had ever taught pﬁimaﬁy sub jects.
Eight twtors had done some non-professional teaching,
while Ffourteen had had no tgaahing experience of any
kind before cﬁmiﬁgrta VIF. About Eﬁé!halF _oF theztgtaﬁé
had had Eﬁy éihd of Espsﬁiaﬁsa with wnderprivileged or
undereducatsed persons. 0Only three had ever taught

adults; nane Eéd tagghtrlitéﬁacyrgki;ls,ta adults.
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Fourtocen of Lhe proevious yeer’s tutors nod o colloge

cegree, zﬁd ten had dene st lezst scme gracduate worik.

The others==mare than Ffifty-percent—--had loss thzn

%

ctiree yesrs of college or no college =t =11. Ten were

students a2s tutors. About one=half of all Level I
tutors during the l1E58-1958 school year were new to the
program; the others had been with the program for from

one to three ysars. Ages of tutors ranged from zeven-

teen to sixty-=Five with nearly one=half under twenty-

seven years of age. UOnly two tutors wers men. Nime

wet~re Catholic Sistzﬁs;ﬁ

ot
4]
i
-
il
b
]
1]
")
m
(1}
<
1]
s
e
]
r

an how to keep records, what materials Ha valilable and

what baaga the gtud, Rt shgglé get, the kind of students
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who ‘attend class at &t. Teresa’s and their rressons for

ng (in general terms), an explanation of the

sttendin
cesting program, and where to go for help when it is

J
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“About Bne=~half of the tutors attend. Some are

1Information on Level I tutors= was aobtsin=d
from a questiomnaire filled out by the tutors in May,
12369. The questionnaire can be found in Appendix II,
p. 132. | ' : R ' '

Ric‘_

Aruitoxt provided by Eic:
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unzble te come =Tt the time the workshop ic cchezZuled,

and the short times they sre st the school, it is difficult

=

to give moire than brief instructions to these tutors.
Sometimes training consists of little more than, "Here's
your boak. Here are your students. The students? Folders
are in that file box. IF¥ you nead help, one -of the other
tutgﬁsxcéﬁ help you."
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i. EDUCATIONAL BACKGROUND

How far did you go in school as a ohild? Complsted Grede

L

Was your attendarnce

rocd
GI‘V

"U
\D\

If answers above indicate that }ubject'a attendance was poor or
that he did not go to school 8t a2ll: Why?
Had to work
Sickness or pnysicel handicep
Lack of shoes, elotvhes, food
- Not intarest:am____ ______

Played hooky
Distance .
Tc help at home
Qther

Why did you quit school? To work

: ‘ Sickness or injury
Not interested -
P.rents!' wish
Distance )
To help at home
Failure o
Pregnant

To marry .
Other_ - -
How old wers you then?
Where were you living then? South _ B}
: . 8t., Louis ares .
r : Other_ e

Did you like school?

Why? What did you particularly like or dislike?

Have you taken any kind of training or gone to any kind of school
since you left school as a ¢child? Dascription
L ' ¢f Training

When gr_age r,;,gg”%:y or state) Name of school or Courses

|

od )

Parents' Education: Mother - Father
T Could read and write
Finished what grade




o
I

1
[

Do you have sny cniliren? How many?

liow many of your children are gtill in achool?
- Hew many have not started school yeto? i
T those who are out of school, how ma“y “Tinished high school?
Did the others finish 8th Grgdeﬁ aid ____dig not
Did any of your children go to college?  some college
finished college

O

ERIC

A i Tox: provided by ERIC

Why did you move?

IT subject is under 40: Do you have any brothers and sisters?_
How many? -

Eow many of them are still in school?®
How many have not started school yet?
OT those who are out of school, how many finished high schoocl?
Did the ethers finish 8th Grade ~_did ___did not o
Did any of them go to college?- some college ____

: finished college

RESIDENCE AND FAMILY

Address B Zip Code

How long have you lived &t this address?__ _

Where did you live before? In S5t. Louis
In 8t. Louis County
In Missouri , ,
Outside Missouri_ Which state?

What was your reason Tor moving?
To get & better house
Change in marital status )
Evieted or building condemned
Rent too high
Did not like néignborhood and/or rneighbors__
To live closer to work -
Needed & larger place
Other reasons - - - _

How long have you been living in the S5t. Louis area? R

From what stats did you move?_ e

How old were you when you moved here?.
Who moved with you? Mother _
: | : Father

Siblings
Spouss
Childreén
Alone -

OthEI‘S I : - . .

Guardian




A3 & cehild, did you live in a city
in & tovn
in the ecountry_
Now: Do you live in a House(reateds  owned by femily )
: agartm;nu bullalmg -
! rlat
Eavarnmang prQJEGt;,
How many rooms do you have?___

Who lives with yaﬁ? liother

.Father

Siblings ~  How many?

Spouse -

Children

Grandchildren_____ How many?

Parents of granacﬁ;ldren, -~

Othars _ T B

&lnnai o - S

Are you satisfied with your hamaﬁ e
ir not, why not?

Why don't vou move?
Can't afford anything better
Don't know where to look
Have looked, but can't find a sat;sfactary place__
Other reason

How old were you when vou were first marriesd?
How many times have you been married? —

Are you now: Single _
. Married
Divorced or . saparataﬂ _
Widow(er)__ T

III. 8%t. Teraza's VIR

Has coming to VIP helped you? _
If yes, how? If no, why not?

Haw d4id you hear about this sshaal?
Someone gcane fo door '
“Another student
tateway Center

- Employment Agency
Social warker,
‘Radio or TV :

Poster or 1Earlat o
Other__ ) . . L e

Is thérg anything you do not like about this schaaljar the teachers?
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plen to keep attending elass here?
ade se hool ‘
h hﬁgr schaaﬂ
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What do you like most about this school?
Patience of teachers
Teachers
Individual help_
Enjoy the people here
Cthex . -

Is there anything about this school that you think should be changed?

a-teacher should do?
5

77" What should a VIP teacher be like? 'What is the most irportant thing

“u

.0f the things you have learned hera, what has helped you most? How
has it helped?

Is there anything you would like to study or learn that you have
not learned here?

TV, WRPLOYMENT AND INCOME
How old were you when you got your first paying job?

What kind of work did you do7____ o e

Did you work pa ‘time - or Tull time

What kind of work do you do now? : _ L e

For whom? (Name of company)__ : o — e

How long have you worked there?__ =

Do you liké yaur'jéb?r _____ Why or why not?

How much do you ‘make? (gross) __ /- ¢

Do you get t;ps ar Qémmissiéﬁ iﬂ additian? ~ How mﬁch?'

How many hours. per week do yau wark at th;s jcbﬂ

Do you have any jabs in additl@n to this job? - . -

How much do- you make?_ SR
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Where did you last work? — e

What kind of work did you do?___ -

How long did you work there?___ e I

¥hy did you change jobs? %o gob betier pay ;
Dian't get along wita boss
ield orf?t i
Didn't like the work
koved ) )
Other - . ) ]

" T What other kinds of work have you done?

Does anyone else in your home work?

Who How much they mske (Indicate gross or net)

[
.

"

income other than for working:

‘Who in family Source and amount

. ___ADC for children: ___/month
_ - " Social 3Security: ___ "Jmongh
. ~_ Pension: ___Jmenth
. ~ -~ Unemplayment-‘:ff
o —_ Reletives outside home warking

____ _—other__ _ o —

I retired, 'what do you do all day?

Are you Satlsfiei with this?
If not, why not?

V. MOTIVES AND ATTITUDES TOWARD EDUCATION _
. What made you decide to attend VIP? What things are you mest. inter=-
* ested in learning? To get a better. job - .
~° To help children ' )
® o Self-satisfaction _
Learn to handle monay
Learn to write letters
To read certain things (Bibla newspapar

X T raaipes. read to ?Efiafan, bills, .
(ocont. on next QESE} L _ v




e
[
iy

n. &
better i
wanted _ . .
read wrlte qgea{ -
do grizhmat*arff better,
High scheool -diplome :
‘Finish grade school_
Other o _ - -
4rfeé you able to spend vime studying at home?
Yes . How much tTine each week? )
No Why . not? Caring for chiidren__ B ) ' o
= B | No gquiet place

Too tlTLﬁgE_S_
Work takes up time
R . Teacher doesn't give work ,
How much time ¢ould you spend if he/she did?

. . ; - Other____

Do ygu ever miss c; 5587
How than@

When Fou mlgg, what iz usually the reason?
Have to work
Too tired_ -
Sick -
Family problems
Don't feel like camlng
No babysitter
No transportatiomn
ALTraid to go Qut at night___
Weather
Illness in famlly . -
Cther _ : . . o -

_ How far do you th;nk the aver age bo oy should go in achool?
Grade . ‘ . -

Some college
F*nish Eall@ge .

V-Haw,far should a Tirl go? Grade__
: - i ) . Some c¢ollegs
Flnlsh college

Why do you need education?
Heve you done 'any learning on your own before.coming to St. Teresa's? -

VI. CIVIC-MINDEDNESS —- I{VOLVELENT

Do you belong to any elubs or church groups?. ‘Name them, '




" When sick, where do you @o? . Doctor_

VIII.

: Are yau ragularly under doctor's care?__

. Y
n
]

Do you do any voluntéeer work?

Did you vote in the last presidential election?
I no, ‘have you ever voted?_
4I8 you registered__

HEALTH

0ld o
Elu;‘:

Aver’g
Gaad,

How do you feel generally? Tired__

How old are you?__
DQ you have difficulty seaing?

Do you have glasses?_____
I yes, do you wear them? kRlweys
. Scpetimes

) : Hardly ever or never -
If not, why not?

When were you last at the eye doctor? -~ B

How or whers did>yau get your glasses? .

Gllnlc"fg

Hnspit i

Did you have any children wha died as infants?
- Any who died beforsa they were 10 years old7? __or what*

Haw many chilﬂran did yau have in a haspltai 7 at hema

- other places
Haw old ware yau wh;n yéur first cnlld was barnﬁ

I»;ISGE}_LLRNEDUS

‘ﬁﬁat'TV prsgfai”da Watgnf ér'1iEe, the mast? R

‘Do ygu watgh the news?- Reﬁularly o B Q ﬁ:

Somatinmas
Naevar

| Have yau avar baught anything on time paymanﬁs?

’_De you think ygu've gver bean ehaatsd .en a businass déal?




. Do you drive?
Do you own & car?

Do you ha?é & drivers license?_

Did yau’have,ﬁiffieulﬁy with the written test?_ _ Explain.

How do you get to work? Drive own ecar_
B ' . In friend's car
Car pool
Bus
tab
Walk

Haw ‘do you geﬁ ta VIP? Drive
Friend . or relative drlves
Bus L
Car
Cab

T ;1 " ., What do ygualike to do most in your spare time?

Lol HaVé yau Ever been ﬁg. Zoo:’
s .. Opara_
. ) Arch
#£TFt museum
T =; i ’ Planetarium _ .
= - .. Librazry .
”Shaw = ﬁarﬂeﬂ or Jewal ch‘

i
i E
Voot
H ;

/

HEVE you ever puﬁ manay in the bankﬁ o
Checking accaunt N Saviagsraespunt_ﬁi -
IX, AT 'I"' UDES TOW.RD QETESTIGDTI\TATRE
7 Haw da you faal abgut peapls asking you persanal qués;iéﬁ%, such as.

rtha ones I just-ask- yéu? - A

Would ydu;prefér'nﬁt té'anSWéz certain questions? Which ones?

If yﬂu had a tutar you. raally liked weuld you ever talk to him or.
her abaut prsblems you have outslde gf aahaglﬁ - e e

::DQ you like tutars to-ask about your family? o ‘; L

De ynu m;ud if tutarg ask quastiana Ehaut yauf 1ifa Qutsida nf sahaa1@




GENERAL KNOWLEDCE

I. COUNTING MONEY : .
Show student the following sets of coins and bills, -Have hinm
tell how much money is in 2ach set. If subject gets the first
one correct, give credit for all 3, If he gets the second one
gorrect, give credit for B and C.

H

deollar ) B. 1 dollar C.
half-dollar half-dolla

quarters guarter

dimes dime 1
nickels nickel . $.33
pennies pennies '

_ $2.97 . $l.oz
II. USE OF TELEPHONE BOOK

Find the telephone number of: Richard Lind
' : - ' on Reale St.

.
1%

o b= =
ke
0 g
ol fu
fa i ¥
e ook
- o

~J I R
MPHHH
kry

Allow 1 minute,
TU 6-8998 ,
III. KNOWLEDGE OF ILPORT.NT POLITICulL FICURES
-Whe is mayor of St. Louis? _
Who is governor of kilssouri?
» Who is president of the United States?_

IV, TELLING TIMNE ' '
#hat t;ma 15 1t an eagh sf these thxée elaﬂﬁ

A

'vi;WEITING NAME AND ADDRESS .
'erte ycur name and addrezs here

Whieh gr thhse things dld yau 1earn 'Qr Learn to dawbéﬁter,fat7:1 '
_this. gahacl? , . , PR




Please give your nome so that I will know which tutoers have Huranod
in the fora. Aftcr sll have bian roeburned to me end belfore tabu-
leting and sgﬁmafi;ing the data, I will detach your namo from {hc
reat of the fora.

Nama__

ﬁéﬁ&ﬁaﬁagaé%s@ﬁaééﬁéaag##géﬁ&#;@éﬁ&aﬁ&ttaénaﬁsgﬂgggﬁiﬁganaasﬁa553&;

Your profoagion or occupation?
(If you are a ‘Leacher, gpecify gradé( ) anifér 1aval(_) and/ oD
subject(s) you ﬁeagnai

Haove you had previoua profes sgional téachlﬁb ezpér;ange?,47
If yes, snswoer these questicns!
How many years in primary gradesT__

Grades 4-87 — . :

High School? ____~ What subjects?__

Col13ge7 __ What subjects’___

ther a&uLt equcation?___ — Whet subjects?

Have ygu had ﬂﬁnabTDIES;iﬂﬂal teaﬂhinﬁ ex?erience priox to St,
Teresa’s VIP? Describe subjacts taught end Yo what ege levels.

‘-DegreeCE) PQSEESSE& and‘in what fieiis; _

Area you pres@ntly wcrkiﬂg tcward a de*ree? ~ What degree and
: i; what field? _ R S

If you are in csl;égér in wﬁaﬁﬂyéar éfé yﬁﬁ?'CFéwy

Have yau had any gthar kind of expariénga with ugd@reaucatai or
underprivileged adults? If Ee. axplaln the nature and extent of
th:s axp&riEﬂca, ' _

Have wvou- had experience with’ underprlvlleged taénarars or ch;ldren?
»Explain ﬁatura ana extent &f yaur axparience. : : ,

How lang hgva you bean w1th VIF? Numbér Qf yéafs (aéﬁt-:Mﬂ?)
- Number of sunmers
CIf some of this tlma was spent at anathér centor, pieasde 1niigr,
.- cate how 1an? Yyou were. at St. Tarésa 8y and hcw long at tha gthar
center,) : 7 .
What ia your age?.____
Mele or Fomale?_

 Dhanks for your time and trouble!
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College, S5t. Louils, M;ggﬁghiQ
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Schools Faﬁfsixjygaﬁé, and wﬁﬁﬁédrﬁéﬁitha Human
—DéVé;Emeﬁt.EaﬁpEF%tiéﬁ; First a§ é§éP§iﬁEt3ﬁ af an
éqé%tiéﬁV;éﬁtaﬁsrthEﬁ az,éﬁ education

ult basic.
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